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The Affinities Program® is written by Jenifer Millard Fox and shares

the philosophy of leadership expert Marcus Buckingham that “if you are

going to succeed in pushing your time toward your strengths, you must

learn to go beyond the labels of any personality test you may have taken,

and identify the specific, real-world activities which constitute your strengths.”

Jenifer Millard Fox

Author of Your Child’s Strengths:

Discover Them, Develop Them,

Use Them.
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A Call for Change
How we develop student strengths and affinities is a

variable too frequently left to chance in schools. Most

schools provide students with a myriad of experiences

and then hope that one of them will inspire an individ-

ual to such a degree that the spark of an interest will

somehow flame into a passion. Although this is the

hope of all teachers for their students, experience

demonstrates that not enough students actually leave

high school with a real interest in learning, let alone

a passion for anything.

In December of 2006, The New Commission on the

Skills of the American Work Force issued a challenge to

the United States educational system in their publication

Tough Choices or Tough Times (TCTT). Among other

things, this report calls for a radical change in our

educational system in order to prepare our citizens

to compete in the global economy. The report is clear

in outlining the qualities that will be needed to succeed

in the workforce of the future. Foremost, the report

cites the abilities to be creative and innovative. Because

creative, “out of the box” solutions come from synthe-

sizing and combining disparate ideas, creative teams

will be necessary in every field in the workplace of the

future. These teams will need to assemble, disassemble

and reassemble in a short period of time, requiring each

person to be adaptable, cooperative and innovative. The

TCTT Report describes the work place of the future as

one where workers will be “constantly organizing and

reorganizing in a never-ending array of teams, like a

turning kaleidoscope, some of whose members are

regular employees of the firm and many who are

brought in from the four corners of the world

for particular projects.”

The Role of Schools
What role should schools play in nurturing these team

oriented qualities in their students? Bestselling author

and expert on corporate leadership Marcus Buckingham

identifies a good team member as one who “deliber-

ately volunteers his strengths to the team most of the

time.” It follows that students must leave school with a

self-assured understanding of their strengths and how

they can bring these strengths to work in their profes-

sional and personal lives. People who experience re-

peated success will be the ones who know their

strengths and creatively bring those strengths to the

teams they join. This curriculum is rooted in the belief

that the best way to guide students toward finding

meaningful work is to develop their strengths and to

help them understand how they learn.

If schools expect to develop innovative thinkers who

can consistently perform in a highly fluid, furiously

paced future, then it is imperative that they focus on

helping students identify, and practice their areas of

strength before they join the workforce.

Tough Choices or Tough Times reports,

“Those who are comfortable working in artistic, investigative,

highly social, or entrepreneurial environments

are more likely to succeed….Schools will have to learn how to

simulate these environments in many ways

if our students are able to develop the abilities

that will be so important to them.”

The Affinities Program simulates those environments

and develops those important abilities. Students identify

their natural strengths and practice bringing them to

their relationships, their learning and their activities. In

doing so, they are guided to envision where they will be

able to make their most significant contribution in life.

Introduction

In seeking out

student strengths,

we need to be

clear about what

we are looking for.

Strengths are not

talents. Strengths

are not skills.

Simply put,

strengths are

activities which

make a person feel

energized, ignited

and, well, strong.
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Creating Meaning in the Conceptual Age
Meaningful relationships and meaningful work are

the two cornerstones on which rest most other meas-

urements of a meaningful life. Ultimately, they are what

determine happiness. While preparing students for

participation in the global economy is a real concern

for educators, an equal concern is preparing them

for a life which offers not only success but significance.

Without an inherent sense of meaning, ones’ daily

activities are simply empty tasks. Schools need to play

a critical role not only in infusing meaning into tasks,

but in guiding students to do the same for themselves.

In his book A Whole New Mind, business author and

lecturer Daniel Pink posits that we are moving from

the “Information Age” to the “Conceptual Age.”

Given the global “hyper-accessibility” of information,

he argues, our future will be driven by those who can

create meaning from the vast stores of information.

In this context, schools must embrace the responsibility

to help students distinguish meaning from emptiness.

Teaching “what” without “why” has always been

insufficient but in a conceptual age it is particularly

ineffective. Schools cannot promise to deliver students

to the next level and drop them off hoping they land

somewhere on their feet. Future, direction, purpose,

and meaning are not compartmentalized assignments

delegated to the Guidance Office. They are the central

work of any school. Identifying student strengths is not

the fluff of the curriculum of the past. Rather, it is the

fuel of the success of the future. Either people become

strong by their activities or they become depleted

by them. For too long, schools have been places of

depletion. That is what the Affinities Program attempts

to change. The Affinities Program is a Conceptual

Age program.

Defining Strengths
In seeking out student strengths, we need to be clear

about what we are looking for. Strengths are not tal-

ents. Strengths are not skills. Simply put, strengths are

activities which make a person feel energized, ignited

and, well, strong. Applied strengths do not necessarily

turn into talents through practice. They exist well be-

yond what one likes or has a preference for. Strengths

are dynamic and precise. The more precise and accurate

people can be in defining their strengths, the more likely

they will be to develop them in the service of their suc-

cess. People who have jobs and relationships where

they are able to perform tasks that make them feel en-

ergized, activated, vital and necessary find a sense of

meaning and purpose in their lives.

The Affinities Program is designed to infuse the en-

tire school with a strengths focus. Teachers, students,

parents and the greater community all participate. Im-

plementation of the Affinities Program will require flexi-

bility, and will compel schedule re-arrangement making

it an ideal program with which to begin thinking about

redesigning the school. While the goals of the program

are serious, the school which commits to it will find it

surprisingly simple to implement. In order to be transfor-

mative, the goals of the Affinities Program must weave

into the fabric of the school culture until the school be-

comes a School of Strength™.

To become a School of Strength, any school must

begin with the assumption that within each community

member, student and teacher alike, there is strength

and talent and that ultimately, discovering those things

will be far more meaningful than a focus on any individ-

ual’s weaknesses. Engaging strengths consistently will

take practice and creativity. There is an intentional focus

on creativity in the Affinities Program, especially around

the activities that require students to determine how

to bring their strengths to teamwork.
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Why This Program Matters
There is nothing new in the ideas in this program.

Most of them are simple and are accomplished with a

bit of creative thinking. Many of the ideas and learning

materials are from other programs. When brought

together in this framework, they serve a heightened

purpose. The curriculum contains things that individual

teachers in individual classrooms can do, but the focus

of the Affinities Program is the whole school culture.

There are no grades given and all the assessments are

authentic, performance or product-based. The culminat-

ing assessment, the Presentation of Learning, is a public

assessment involving community members, business

leaders and outside educators.

The Affinities Program sets out a clear progression

of lessons and activities designed to unite schools in the

Strengths Revolution, not just by talking about it, but by

taking action. A survey prepared by the Gallup Organi-

zation revealed that fewer than two out of ten people

report consistently playing to their strengths at work.

The New Commission on the Skills of the American

Workforce suggest that if we don’t begin to develop the

kind of workers we need for the new economy America

will see a steady decline in quality of life. Two out of ten

will not sustain the workforce of the future. The Affinities

Program is designed in order for your school to make

a significant effort toward ensuring that your students

are among the two out of ten.
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Identifying Strengths as Systems of Knowledge
There are so many ways that people can refer to their

strengths that the concept of a strength can be a con-

fusing one. The Affinities Program delineates three types

of strengths that students will identify: Relationship

Strengths, Learning Strengths and Activity

Strengths. All three of these strengths are marked

by feeling energized when using the strength, a strong

desire to use the strength and a sense that the strength

describes “the real me.” There are many programs and

tools out there which identify and focus on each of

these areas in isolation from one another. The Affinities

Program unifies these resources into a program which

helps students bring their best selves to their relation-

ships, their jobs and their personal lives.

There are many ways that people can identify their

strengths. The Affinities Program is developed with the

goal of helping students to become experts in their areas

of strength; experts at knowing what their strengths are

and in knowing how, when and where to apply them to

their relationships and activities. People are considered

experts in things when they first reason qualitatively to

understand causal relations before moving to quantita-

tive formulas. The classes taught in the Affinities Pro-

gram engage students in several tasks that provide

them with qualitative understandings of their strengths.

This practice forces them to wrestle with the qualities

that are behind the names of their strengths. Students

must employ deeper cognitive analysis to fully grasp

what the strength is and what it feels like to engage that

knowledge in an activity. If teachers name strengths for

the student, with less student engagement, students will

be less likely to move from the naming to activity phase

that will allow them to repeatedly use their strengths in

their daily lives. In order to understand and to repeat

strong behaviors, students first need to examine closely

the conceptions that underpin their behaviors.

Intuitive problem solvers are those who can fill in

sketchy representations with just the right pieces of

information. They have rich sets of schemata indexed

by large numbers of patterns. The key to moving from

knowing the strength to acting on it is in the patterning

step. People need to see their strengths in repeated

patterns and carried out in multiple places to develop

intuition about them. In order to do this, they need

constant and varied representations of them.

The classes that carry out these lessons provide

students with patterns which are both representational

and experiential. The classes are therefore rich in the use

of memories, dreams, and models: verbal models, visual

models and role models. All of these activities combine

to give students the kind of systems knowledge they

will need to put their strengths to a variety of uses.

The Affinities Program
as Preparation for the Workplace
Increasingly, success in the workplace depends on per-

formance criteria that are more mental and less physical

than they used to be. For example, a journalist may be

required to come up with ten new ideas for stories, soft-

ware developers need to arrive at four new concepts for

developing interfaces, teams are charged with creating

plans to troubleshoot problems. This shift applies across

the board in businesses. In the past, an auto mechanic

could learn the job by observing the behavior of other

Program Outline
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people at work. Today, cars run on computers and

learning through observation is not as useful as techni-

cal training. In an age when most jobs require intuitive

decision-making, where more mental activities replace

physical ones, traditional instruction and assessment

is ineffective (i.e. the teacher demonstrates how to do

something and the student who repeats the perform-

ance best receives a high grade). In the 21st century

workplace, a new premium is placed on creative prob-

lem solving, teamwork and collaboration. The Affinities

Program helps students discover their strengths through

reasoning and envisioning. In discovering their strengths

this way, they are in effect “killing two birds with one

stone.” Students not only prepare their minds for effec-

tive ways of thinking about other problems, tasks and

activities, they also discover the best qualities they can

bring to those problem solving challenges.

Course Components
Each course is broken into units and lessons that

happen in classes through activities. Some lessons will

take more than one class to teach. Each binder contains

one year’s lesson plans, hand outs and activities. At the

back of this Guide is a Resources List which details other

teaching materials and websites used in this program.

A student workbook called Create Your Future, Play to

Your Strengths accompanies Course One and Two. In

addition to maintaining Strengths Portfolios for each

student, the teacher or teachers overseeing the program

will need to devise a way to track student strengths

discovery. This is referred to throughout the program

as the Strengths Viewer. This solution will vary from

one learning institution to another depending on how

student records are kept. It may be as simple as a binder,

a spreadsheet or an addition to an existing database

or as sophisticated as a Learning Management System

like Strengths InSight™. See the Schools & Teachers page

at www.strengthsmovement.com for more information

on the Strengths Viewer.

Flexible Scheduling
Every school will need to determine how much time they

can devote to the Affinities Program. To allow for flexi-

bility, the courses are designed in a manner that will

allow each school to expand or collapse the time frame.

Multiple Learning Modalities
The Affinities Program is an active one, designed to

involve the styles of a wide range of learners. Each

lesson is designed to culminate in a synthesizing activity

as defined by Bloom’s Taxonomy. Games, film, concept

mapping, mental models, projects, and creative, hands-

on activities are all part of the classes that contribute

to building the concepts introduced in the lessons. All

of these modes are essential in developing strengths.

Developmental Sequence
For the courses to make sense over four years, the lessons

must be taught in sequence. The four courses and the

lessons outlined in them are arranged developmentally.

It is possible to implement the grade level pieces of this

curriculum in a variety of ways. They can be taught either

as monthly, weekly or daily classes. The program was first

piloted at a high school in New Jersey and continues to

be in use there. At that school (hereafter referred to as

the “Pilot School School”) they began by implementing

the courses as monthly classes and after the second year

decided to implement them weekly. Logistically, this

translates into one teacher (The Affinities Coordinator)
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teaching eight sections a week, (two sections for each

grade in our classes of 16 students per section). This

amounts to a class load of two classes per day, allowing

each student to have an Affinities Class once a week.

The Pilot School School began by offering the

“course” in the ninth grade and each year added on so

that by the fourth year, all students in the School were

participating at their grade level. I recommend this as a

method of easing the curriculum into a school, both be-

cause it will give the school time to achieve “buy-in”

and because the program builds on itself from one year

to the next. Building from the bottom up works best.

Whole School Focus
At the same time a school is teaching the courses, a

School of Strengths Culture evolves through events,

traditions, and methods of communicating that are

experienced by the entire school community. The all-

school activities are not intended to last forever because

the activities themselves can get stale after continued

use. It is helpful to create several all-school activities that

can rotate in and out of the school routine when they

begin to feel manufactured. The important thing to do

is to keep the overarching concepts in play through ritu-

als and behaviors. In order for the culture to be transfor-

mative for both students and teachers, there must be

evidence of practice in every arena in the school. While

the practices change and evolve, there must always be

strengths concepts at work in tangible and visible ways

to communicate a School Strengths Culture in the

school environment.

Full immersion into this Program will include the

faculty and staff, as well as students’ parents. There are

essentially three steps that are woven into the four-year

curriculum. These three steps will help all students, their

parents and their teachers grow in their areas of strength

and their ability to learn. They are:

• Identify strengths
• Set goals for using strengths
• Apply strengths to daily plans

One of the central aims of the Affinities Program is

to inspire creativity in students. As the school evolves into

a School of Strength by using this program, people will

discover increasingly creative ways to implement the

Program and improve it. In this way, the Program is gen-

erative and evolutionary. This is the first step. Welcome

to the revolution.
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As you peruse this curriculum and acquaint yourself
with the content and organization, please keep
the following in mind:

Read Appendix B of
Your Child’s Strengths first
It is important to get a comprehensive “feel” for the

program. The program has a particular flow, and reading

the curriculum as a narrative will provide you with a con-

text for each grade level and the activities contained in

it. The lesson plans contain a considerable amount of

detail, but the outline provides additional guidance

and background for the activities.

Pacing is Flexible
This curriculum is designed so one activity leads to the

next, just as one year leads to the next. For example,

the Year II curriculum is not as effective if it stands alone,

or if it does not follow the Year I curriculum. It is strongly

recommended that you do all of the activities and

reflections in the order in which they are presented.

Each year contains 25 lessons. Lessons are intended

to occur once a week. Pacing and frequency of lessons

are flexible, and you should feel free to adjust lessons

to accommodate for your school’s schedule. Lessons

may be split into multiple periods, or lessons may be

combined into one longer one. Similarly, all 25 lessons

could take place in one semester if the class meets

frequently during the week.

You will notice that follow-up work is assigned for

all classes. In most cases the follow-up work is minimal.

Some larger projects require more out of class time for

preparation, set-up, and presentation of the material.

Some schedule flexibility is required, and the Affinities

Coordinator is charged with the responsibility

of negotiating the time and space requirements

when necessary.

Grading and Evaluation
At the Pilot School School, the Affinities Class is a re-

quirement for graduation. Students receive a “pass” or

“not pass” grade each semester for this class. You will

notice there are a number of rubrics for evaluating large

projects. Generally, smaller assignments, reflection para-

graphs, and reflection discussions are checked for com-

prehension, completion and effort and added to

students’

Developing Strengths Portfolios. Since students are con-

stantly asked to refer to the materials in their Developing

Strengths Portfolios, the motivation for creating quality

becomes more intrinsic. If students do not reach mastery

of a concept, the Affinities Coordinator follows up with

the students and addresses deficiencies in performance

or comprehension when necessary.

Feel free to structure the grading and evaluation

of this program at your school as you see fit. Just keep

in mind that the focus of the class should be on personal

growth and the grading and evaluation should reflect

that focus.

A Note to the Affinities Coordinator…



connecting
Y E A R I



10 User Guide

Meaningful relationships create meaningful lives,
yet it is rare that schools actually teach students

skills to promote long-term success in their relation-
ships. As outlined in the introduction, specific relation-
ship skills will become imperative for success in the
future. Rapid bonding and express lane trust will be
necessary for people to quickly come together and
work synergistically on projects with firm deadlines.
In A Whole New Mind, Daniel Pink describes the quali-
ties that will reap the biggest rewards in the future as
being high touch. He says,

“High touch involves the ability to empathize, to un-
derstand the subtleties of human interaction, to find joy
in one’s self and to illicit it in others, and to stretch be-
yond the quotidian, in pursuit of purpose and meaning.”

Connecting teaches students ways in which they can
regain some of the control of their relationships that the
furious pace of today’s world threatens to take away, a
world which increasingly reduces all human interactions
to obligations. Connecting teaches students how they
can avoid the aimless wandering around in relationships
that leads to so much confusion, conflict and betrayal. It
empowers them to actively design the qualities of their
interactions in their relationships.

Today’s students need to be prepared to make good
choices about how they will spend their time outside
of work and with whom they will spend it. They need
to understand how to learn and grow from the inevitable
conflict that relationships encounter. The successful
people of the world will find ways to feel empathy for
and connectedness to all people they encounter. When
confronted with others who weaken them or cause them
to feel depleted, they will know how to apply design
principles to their weak perceptions and turn them
into opportunities for knowledge and growth.

Connecting Essential Questions:

What events in the past can I use to make choices
about who I am today?

Who are my friends?

How did I choose my friends?

What does it mean when someone rejects me?

What is a relationship?

What do I bring to my relationships?

What can I expect from my relationships?

How can empathy help me become a better,
stronger person?

How can I understand how others are feeling
so I can work best with them?

How do I learn?

How can I let others know how I learn so they
can help me learn better?

Course One

C O N N E C T I N G

Pre-Activity: Document It
Unit One: Focus on Friendship
Unit Two: Discover Relationship Strengths
Unit Three: Develop Empathy

Unit Four: Create a Mental Model
Unit Five: Learning about Learning
Unit Six: Illumination

To grow mature is to separate more distinctly, to connect more closely.
Hugo von Hofmannsthal
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P R E - A C T I V I T Y:

Document It

Behavior is the mirror in which everyone shows their image.

Johann Wolfgang von Goethe

Each student verbally answers the following questions.
Student responses are video taped and archived until the
final year of the Affinities Program.

Questions:
1. Pretend you are looking into a mirror.

Describe the person you see.

2. Name or describe one positive learning experience
that has occurred in the classroom for you.

3. Describe a positive learning experience that
happened at school, but outside the classroom.

4. Describe your learning style.

5. Do you think one person can change the world?

6. What do you see yourself doing 5 years from now?
10? 20?

7. Name one thing you know is absolutely
true about yourself.

8. Describe why your friends seek you out as a friend.

At the beginning of the Year IV of the Program,
students are again taped responding to the same ques-
tions. They compare and contrast the tapes. The two
tapes (before and after) serve as preparation materials
for the culminating activity in the Affinities Program:
Presentations of Learning.

Each student should keep a Developing Strengths
Portfolio. In this portfolio they keep all the activity sheets
that come as a result of the following lessons. This port-
folio assists students in charting their journey to discov-
ering their personal strengths and will be an essential
tool in creating their Presentation of Learning.

U N I T O N E :

Focus on Friendship

Fate chooses your relations, you choose your friends.

Jacques Delille

By the end of this lesson, student will be able to:

! I D E N T I F Y positive traits in themselves.

! A P P LY those traits to a significant memory.

! D I S T I N G U I S H between liking someone
and friendship, friends and best friends.

! C O M P R E H E N D rejection as a lack of energy.

! U N D E R S TA N D ways which email,
instant messages, and online social networks
can help and harm friendships.

! S Y N T H E S I Z E knowledge from situations
outside of class.

Adolescence is a time of great anticipation and students
usually experience some anxiety about who they are,
how they will fit in and who they are going to become.
Most students need immediate help to begin to identify
what is good, strong and worthwhile about themselves.
Positive self-concepts and understanding of what they
have to contribute to their relationships will help in
their own personal lives as well as the overall school
culture. This lesson moves from positive self-concept
to a definition of friendship.

Students begin by making discrete and precise word
choices about how to describe themselves using word
banks. After choosing three words in three interrelated
categories, they move to applying those words to a
diagram that will allow them to analyze who they are.
By synthesizing the information from the diagram with
personal memory, they will develop a positive under-
standing of themselves that they can talk about with
others. They will practice this outside of class.

Next, students distinguish between liking someone
and being friends with someone. They learn the attributes
of both and come to understand the qualities that attract
people to one another. This information is useful in
developing an understanding of their ability to influence
their relationships and see the concept of relationship
as something that can be created and exists as an entity
that is separate from their self-concept.



They come to understand that relationships have
energy and other qualities of their own separate from
self-concept. Using a relationship matrix, they learn that
when others reject them, it doesn’t mean there is some-
thing wrong with them. They see rejection as a lack of
energy between people rather than a way to judge their
self-worth.

Students will look at online friendships and commu-
nications. They will identify ways in which emails,
instant messages and online social networks can both
help and harm relationships. They analyze emails, in-
stant messages and online network sites and learn how
to question intent, withhold judgment and recognize
how hasty decisions and impulsivity around use of these
communication tools can lead to misunderstanding.

U N I T T W O :

Decide Relationship
Strengths

Every person, all the events of your life are there

because you have drawn them there. What you

choose to do with them is up to you.

Richard Bach

By the end of this lesson, students will be able to:

! I D E N T I F Y relationship strengths.

! C R E AT E a relationship web.

! A P P LY relationship strengths to a relationship web.

! E VA L U AT E situations to determine where they can apply
their relationship strengths and where this application
is not useful.

Each person is connected to others by an intricate web
of relationships. Each relationship serves a different pur-
pose, yet everyone has innate strengths to contribute to
their relationships to make them more effective. These
are called Relationship Strengths.

To initiate the discovery of Relationship Strengths,
students use concept mapping software such as Inspira-
tion to create a web of all the relationships in which they
are involved. This includes everything from siblings,
to classmates, to grandparents to their relationships with
people like the postman. This web is then used to deter-

mine specific things students do to contribute to each
relationship. The next activity applies greater specificity
by determining the things they consistently do for their
various relationships that give them a strong feeling of
personal pride. Next, students determine patterns for
the activities that engender these feelings and eventually
arrive at an understanding of what their Relationship
Strengths are. This process is investigative and the
Relationship Strengths students eventually decide
upon must be wholly self-discovered.

Once students discover these strengths, they return
to the web and make decisions about how to effectively
apply the strengths to their relationships.

They learn how to make choices about how much
time to spend on any given relationship, and practice
situations where their Relationship Strengths will add
value. Students brainstorm plans for how they respond
when their Relationship Strengths are not creating the
kind of energy to sustain the relationship, and they
learn how and when to let relationships go dormant.

U N I T T H R E E :

Develop Empathy

The discoveries of how we can grow and the insights

we need have to come from the inside out. To have

genuine empathy, not as a make-nice tool but as an

understanding, is essential to the next step.

Patricia Sun

By the end of this lesson, students will be able to:

! D E F I N E empathy.

! E VA L U AT E ways in which other people use empathy
to enrich life.

! E X A M I N E role models to see how their Relationship
Strengths are put to use in empathic ways.

! D E T E R M I N E ways empathy can be used to turn negative
perceptions about other people into positive understanding.

! A P P LY empathy to situations in order to seek
and offer forgiveness.

! E VA L U AT E situations empathically
in order to experience gratitude.

! C R E AT E an action plan for developing empathy.

12 User Guide



Empathy is what allows people to live together harmo-
niously and to work together effectively. It is what en-
ables people to bond with one another, to support and
trust each other and to help others out. The ability to
empathize is a necessary skill both for recognizing
strengths in others and for knowing how to use one’s
own strengths in the service of others.

After defining empathy, students participate in activi-
ties to identify all the ways in which empathy can enrich
lives. Students will read about and view films about other
people who are living lives where empathy is an essential
part of their work. These people are part of the Giraffe
Project and students will directly communicate with some
of the Giraffes (people willing to stick their necks out
for others).

Next, students select heroes from the My Heroes
Project. They will use the heroes as role models and then
will begin to outline the conditions and attributes they
would need to become heroes themselves.

Students will use empathy to understand negative sit-
uations. Once they are able to cultivate new perspectives
on situations, they will be able to forgive and express
gratitude. Students will view inspirational films that
challenge their perspectives and show them how to use
empathy and creativity to solve relationship problems.

Finally, students will view their Relationship Strengths
through the lens of empathy to determine ways in which
they can use the Relationship Strengths to better under-
stand others. Students participate in several exercises that
challenge them to see situations in a variety of different
ways. Photographs play a significant role in this part of
the unit. They are used to challenge student’s assump-
tions about what they think is the truth of a situation.
Next, photographs are used to stimulate the memory
in recalling events from the past where their Relationship
Strengths were not put to use and the situations ended
in hurt, confusion or embarrassment. Students will re-
construct those situations, using alternative perceptions.
This exercise will allow students to understand forgiveness.

U N I T F O U R :

Create a Mental Model

The only way to predict the future is to invent it.

Alan Kay

By the end of this lesson, students will be able to:

! U N D E R S TA N D their relationships as systems of interaction.

! C R E AT E a new mental model representing their
relationships as a way to remember how to apply
Relationship Strengths.

! A P P LY knowledge of different perspectives
and creativity to their concepts of relationships.

! U N D E R S TA N D the design concept of forgiveness.

! A P P LY the design concept of forgiveness to their
mental models of relationships in order to gain
new perspectives.

People understand and interact with systems and envi-
ronments based on mental representations developed
from experience. Mental models are representations of
systems. For example, a road map is a physical represen-
tation of a system of travel between one place and an-
other. The map serves as an organizational tool. Mental
models represent concrete, familiar ideas, and make the
systems we think about more obvious. These mental
models are constructed throughout our lives from our
wide range of experiences, and generally they serve us
well. They allow us to make complex decisions in the
blink of an eye, they allow us to focus our analysis on the
difficult or novel portions of a larger issue—indeed, we
would be hard pressed to interact without mental models
in today’s world.

Throughout history, there has been a generally ac-
cepted set of mental models that have governed the be-
havior of society. As we look back, it is easy to recount
any number of invalid models that have held us back.
The idea of the world being flat most certainly slowed
new exploration.

If relationships are perceived as systems for interact-
ing with others, a mental model can be constructed to
represent that system. The model will give students new
ways to conceive of relationships. Most students enter
the first year of this Program thinking that relationships
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are individual and separate from one another. They need
to come up with a new set of governing rules to operate
each one. In this lesson, students use the design principle
of forgiveness to construct a mental model of their personal
relationships. Often, the trouble people have with their
relationships is that they have not fully developed a posi-
tive mental model for how the system works. Therefore,
if it breaks down, they don’t understand how to fix it again.
By viewing the relationship as a system, students can
apply the design principle of forgiveness to its invention.
This includes using the ideas of: good affordability (what
relationships are used for), reversibility (how they can
be changed or backed out of if things are not going the
right way), safety net (how to minimize the consequence
of a negative effect), confirmation (verification required
before a critical action is allowed, as in a lock that must
be opened before equipment can be activated), warnings
(signs, prompts or alarms that notify of imminent danger)
and help (information that assists in basic operations). In
this way, students will have a clearer understanding of
how to use their relationships, how to understand them
if they break down and how to keep them effective.

The classes in this lesson walk students through
a process of coming up with a 3-dimensional model
representing their relationships. The models are put
on display in the school like a mini-science fair.

U N I T F I V E :

Learning About Learning

To learn anything fast and effectively,

you have to see it, hear it and feel it.

Tony Stockwell

By the end of this Unit, students will be able to:

! C O M P R E H E N D their Learning Strengths.

! D E S C R I B E their Learning Strengths.

! U S E their Learning Strengths to choose
activities that will develop their abilities.

! A P P LY knowledge of Learning Strengths to understanding
why they are successful in and enjoy certain class activities
more than others.

! C R E AT E an ability profile based on understanding
of their Learning Strengths.

! S Y N T H E S I Z E knowledge of Learning Strengths
into a presentation to teach others about them.

Everyone learns in different ways. In order to live pro-
ductive, meaningful lives, students must understand how
they learn and be able to communicate that to others.
How many students fail in school simply because the
teacher cannot figure out how a student learns and the
student lacks the language to explain it? How many
adults fail in jobs because they are not able to articulate
how they learn on the job and their bosses do not know
how to make simple adjustments so learning can hap-
pen? Failure in our society is too often the terrible con-
sequence of an inability to effectively communicate
about learning styles or to challenge the dominant style
of the environment.

There are many valid and useful ways to classify
and think about learning. These can be called learning
styles, multiple intelligences, and neurological constructs.
Teaching to these various classifications can be referred
to as differentiated instruction, or multiple teaching and
learning modalities. All of these are useful to help teach-
ers and students identify how students learn. In order
to avoid endorsing any one method for classifying or
identifying different kinds of learning, because many are
excellent models, for the purposes of this program, it is
understood that all students have Learning Strengths.

This lesson begins with two classes where students
explore various learning styles by interacting with differ-
ent learning stations where activities are laid out for
them to explore.

The first class has students choose stations to work
at which have activities that are based on Dr. Howard
Gardner’s multiple intelligences:

! Visual-Spatial
! Bodily-kinesthetic
! Musical
! Interpersonal
! Intrapersonal
! Linguistic Logical

Students are free to choose which station they want
to work at but during the class they must visit at least
three stations. As they participate, the teacher records
observations on an observation form and students
reflect on their choices to determine where they felt
the most engaged. This class is followed by a meta-cog-
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nitive class where students learn about the various
intelligences from watching an educational video.

The next three classes focus on the eight neuro-de-
velopmental constructs as identified by Dr. Mel Levine:

! Attention
! Temporal-sequential ordering
! Spatial ordering
! Memory
! Language
! Higher-order cognition
! Social cognition
! Neuromotor function

Each station engages students in a few activities
focusing on one of the constructs. Students participate
in activities at each station and learn about each construct.
Students view a set of educational videos, and participate
in class discussions about learning in order to understand
their own Learning Strengths as well as other’s. Once
students have a firm sense of their Learning Strengths,
they create a Learning Strengths profile. This profile
becomes part of the Affinities Portfolio. It is shared with
classmates and teachers in mini Presentations of Learning
where each student in the class creates a short presentation
in their dominant learning styles to share with faculty
members whom they invite to watch their presentation.

U N I T S I X :

Illuminate the
Student’s Learning

Mystery is but another name for ignorance; if we were

omniscient, all would be perfectly plain!

Tryon Edwards

By the end of this Unit, students will be able to:

! E VA L U AT E their learning challenges and strengths.

! C H O O S E strategies for using
Learning Strengths in classes.

! C H O O S E strategies for accommodating
their learning challenges.

Illumination of learning is a process where a student
meets with someone, usually an advisor, who has
assembled information regarding the student’s Learning
Strengths and challenges and has formulated a plan
which is shared with the student in order to achieve
maximum success in the learning environment.

These meetings about learning are designed to
empower students with self-knowledge and provide them
with strategies to apply that knowledge. They should
allow students the opportunity to discuss strategies to
maximize their learning styles, meet challenges and
build on their strengths. Teachers or advisors present
illumination of learning in ways that reinforce the
student’s interests and talents. For example:
! If the student has an affinity for art, her illumination
can occur in the art room and/or her information can
be presented in the form of a painting or a sculpture.

! If the student has an affinity for technology,
his illumination may be presented as a web page.

One class period is used to familiarize students with
the concept of demystification. They are shown videos of
other students during their demystifications. They then
discuss the process. The forms and formal processes used
are provided by Schools Attuned™. For further information
on how to develop this process for every student in a
school, you can log onto www.strengthsmovement.com.
The Affinities Program Resource Book has video examples
as well as examples of forms and letters for involving
parents and advisors. Sample schedules and processes so
all students can be illuminated are also in the Affinities
Program Resource Book.

At the end of this Unit, students’ parents are informed about
the Illumination.
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Year II

A C T I VAT I N G

Unit Seven: Discover Activity Strengths
Unit Eight: Volunteer Strengths to Teams

Unit Nine: Work With Authority
Unit Ten: Design Project

You need to claim the events of your life and make them yours. When you truly possess all you have
been and done, which may take some time, you are fierce with reality.

Florida Scott Maxwell
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Teen age students are full of energy: emotional
energy, physical energy, and mental energy. They

become frustrated very quickly when that energy is not
put to good use. The Year II course is an active one.
It needs to be so students do not become bored.

The activities in Activating are meant to give them
agency, freedom and independence. Knowing strengths
is empowering and self-fulfilling if they are put to use.

Parents and teachers are often good at seeing the
potential in students. They are inclined to point out
talent and hope students develop those talents. However,
in order for their true strengths to emerge and grow,
students will need to self-identify them, for ultimately
they are the ones who know best what makes them feel
strong. Teachers can assist in this process in a variety
of ways, many of which are outlined in this course
and more of which can be found in other chapters
in this guide.

Activating focuses on four lessons. The first lesson,
Discover Activity Strengths, is the shortest but it is
ongoing through use of a student workbook. The other
three lessons put the strengths to work on teams and
in work-related relationships. Getting students to take
on roles, form new relationships and do activities where
teamwork is necessary is how the course progresses.

Activating is about interdependence and putting
strengths to work on teams. Activating is designed
to use experiences to activate the feelings of strengths
and to reflect on that personally.

Activating does not explore any theory of teams,
discuss what weakens teams or go into development
phases of teams. Instead, it puts students to work
and then asks them to reflect on their positive team
experiences as well.

This course utilizes a student workbook: Create
Your Future: Play to Your Strengths. The workbook is
a supplement to the curriculum and leads students in a
step-by-step process for discovering and then practicing
their Activity Strengths in all other areas of their lives.

Activating Essential Questions
! What are the activities that make me feel strong?

! How can I repeat those activities
in my work and my personal life?

! What can I bring to the team to help us win?

! How can I explain my strengths to others?

! What kind of people do I want
to work with in my future?

! How will my boss be able
to recognize my strengths?

! What qualities will my future boss
need to activate my strengths?

! How can I best contribute to a team project?



U N I T S E V E N :

Discovering
Activity Strengths

What no one can do better than you is identify

which activities you love and which you loathe.

No one can tell you which activities make you feel strong,

and which make you feel weak. Here, your perspective is,

and always will be, sure and true. So trust it.

Marcus Buckingham

By the end of this lesson, students will be able to:

! I D E N T I F Y their Activity Strengths.

! D E S C R I B E their Activity Strengths to others.

! E VA L U AT E activities to determine
whether they will engage their strengths.

! R E C O G N I Z E whether or not an activity is going to be one
where they will be able to volunteer strengths.

For the purpose of the Affinities Program in order for
something to be identified as an Activity Strength it must:
! Be a verb.

! Make you feel good and strong when you are doing it.

! Be something that can be transferred to a variety
of activities.

! When engaged, enable you to consistently perform
the activity at a level of high performance.

! Be innate—not given to you by someone, nor removable.

! Be used to engage talents.

! Be able to combine with other strengths.

An Activity Strength is something people do and feel
good doing. Some activities are natural places to attract
and call upon an individual’s strengths. Other activities
are not natural “fits” with strengths. However, a person
can learn to see the activity through a “strength lens”
and figure out how to apply strengths to activities that
do not seem at first to match up. Contrary to popular
belief, the opposite of strength is not weakness. The
opposite of strength is depletion. If an activity is not
engaging an individual’s strengths, and thereby
energizing, the activity is depleting.

To Discover Strengths, Students Will Need To:
! D E S C R I B E a specific activity
that makes them feel strong.

! I D E N T I F Y (name with precision) what in
that activity is causing the feeling of strength.

! R E V I E W the events and activities that the student is
engaged in during a typical school-week to recognize
other activities that cause that feeling of strength.

! P R A C T I C E by planning to enjoy those activities
while acting with an awareness of how the strength
is making them feel.

! R E F L E C T with a partner.

! C R E AT E new opportunities
for practicing their strengths.

The Unit begins with the teacher distributing the
workbook and showing students the ways in which they
should work through the book. It is explained that this
book will be used as a reference throughout their time in
the Affinities Program. During their high school journey,
students will repeatedly return to the accompanying
workbook Create Your Future, Play to Your Strengths since
activities in the workbook must be practiced and repeated
over time to be effective.

Students are directed to work through the first section
on family in the workbook. When they are finished with
this, they engage in a discussion about what they have
done so far.

In the next two classes, the teacher uses a variety of
activities to draw out student understanding of strengths.
These activities are described in the Affinities Program
Resource Guide and a few of them are listed here to give
a sense of what they are:

1. Use of Photographs to Identify Strengths
IDEO Method Cards® are a design tool used to ignite
the imaginations of teams working on new designs.
These cards are very useful for a variety of purposes.
They are interesting and colorful. They work to help
students enter conversations about their strengths. In
this exercise, the teacher first models an interview and
then turns the process over to pairs of students. To initi-
ate the interview, the teacher lays down between eight
and ten different cards with different photos on them.
Without attempting to steer the student, the teacher
asks the student to choose the cards that most attract
her. It is important that the word attract is used instead
of like.
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After the cards are selected, students are asked ques-
tions about why they chose the cards. It is very important
that students struggle and wrestle in the naming phase.
After gleaning from the student why the cards were cho-
sen, the teacher probes further, Tell me more. The cards
are vague enough to suggest different kinds of activities
and not so descriptive as to prescribe the activity. This
is important because students are inclined to jump to
a known activity and call it a strength. Many programs
do this and it can be very misleading. Take for example,
the act of writing. Someone may identify writing as a
strength, but later come to see that the thing they like
about writing is actually editing, and the thing they get
a kick out of in editing is the arranging and rearranging
of the words. Strengths can be elusive and possess a funny
way of morphing into something else the minute you
believe you have identified them. This is what makes
the identification step one that diehard strength chasers
return to repeatedly. The epiphanies just keep coming
each time you return to this stage.

2. The F I V E W H Y Approach
This is an approach meant to pull the leaves from
the artichoke, each one getting closer and closer
to the heart, the place where the best meat is.

The teacher asks a series of whys in response
to student answers to simple questions.

For example:
“What is your favorite class?”

“Algebra.”

“Why?”

“Because I like solving problems.”

“Why?”

“Because I feel good when I
get the right answers.”

“Why?”

“I like feeling like I get the answers
right before anyone else.”

‘Why?”

“Because I like to win.”

This exercise forces people to examine and express
the underlying reasons for a simple preference.

3. Enact a Scenario
To help students identify strengths, the teacher can ask
them to describe, outline or enact a scenario where they
think they might apply a strength. This is a hypothesis
activity. It is helpful if the scenario is one that can
or will happen so they can test out their assumptions.

The Unit consists of three classes, one to go over
the workbook and two more to keep applying strategies
to identify as many ways to name strengths as possible.
The most important point of the lesson is that there are
no shortcuts to identifying strengths. While there are
many assessments student can take, they are only mean-
ingful if students are able to connect the feelings of
strength they have to real life activities.

The Create Your Future, Play to Your Strengths work-
book is aimed at helping students move through very
specific pen and paper activities toward identify strengths.
It then asks them to further the learning with application
of those strengths in real life scenarios in the school,
home and job environments. The workbook should
be completed outside class in between the classes
and be complete at the end of two weeks.
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U N I T E I G H T:

Volunteer Strengths
to Teams

Talent wins games, but teamwork

and intelligence wins championships.

Michael Jordan

By the end of this lesson, students will be able to:

! U N D E R S TA N D the purpose of teamwork.

! A N A LY Z E tasks and roles of team members.

! P R E D I C T which of their strengths will help the team.

! A P P LY prediction of strength to a variety of situations.

! R E F L E C T on what it feels like to activate a strength.

! C R E AT E strategies for dealing with team conflict.

! E VA L U AT E their role in bringing their strength to the team.

! A P P LY gratitude at the end of a project.

Most of today’s classrooms educate students primarily by
asking them to work alone to solve problems, complete
assignments and take assessments. How many times in
the work place will someone who is working on a problem
be asked to return to their office because the company
demands that they solve the problem on their own or
fail? Most of the important work in businesses, and in
families even, is accomplished in teams. Schools must
begin to focus on teaching students how to participate
on teams. Pointing out all the things a person could
do wrong on a team is not the best way to begin this
instruction. Most team development models lay out neg-
ative and positive roles people can play on the team and
then guide participants toward desirable behaviors and
away from undesirable ones. While this may be a useful
exercise, it is a reflective exercise best left for after not
before the team works together. A better method is to set
the people up for success before they enter the team.
A focus on “what not to do” never clarifies what
a person is capable of doing for the team.

This lesson focuses attention on all the ways students
can bring their strengths to teams. It is not meant to be
the be all and end all for learning about teamwork; rather
its focus is in alignment with the other lessons in the
course. Learn how to do it right. The lesson is like a

booster shot meant to inform teamwork outside of the
class. The more students are engaged in solving real life,
team oriented problems in all their classes, the more
effective these lessons will be.

Before this lesson, all students will have identified
their Relationship, Learning, and Activity Strengths.
Now, it is time to take those strengths and apply them
to teams. The classes in this lesson begin with students
examining a list of team roles and choosing a role to play
on the team based on their strengths. Students are asked
to defend why they believe their chosen strength will
work well in the role they choose. Many roles can be
assigned to team. The Affinities Program chose these
roles as a means to categorize teamwork because they
cover roles used in many projects done in classes outside
the course. Students are most successful when they have
a hand in selecting the role they will play based on an
understanding of how that role is a good match for
their strengths. Here are the roles:
! Leader & Organizer
! Coach & Empathizer
! Innovator & Designer
! Implementer & Communicator
! Details & Follow-up

A role is a set of expectations held by the group about
the behavior of the teammate. It is important for the team
to discuss all the roles to reach a common understanding
about the importance of the roles and the reasons why
people chose the roles, especially in connection to their
strengths. It is equally as important that teammates
recognize that roles are not independent of but interde-
pendent with the dynamics of the group. This is under-
stood through guided discussion around the choosing
of roles. The individual occupying a role will bring her
individual strengths, skill and abilities to the role and, in
so doing, shape the ongoing meaning of the role within
the group. Still, the individual strengths are expressions
of the collective team. In this lesson, students receive
general descriptions of the kinds of tasks that may be
associated with each of these roles. They examine the
roles/tasks and complete an assignment reflecting on how
one of these roles might be a match for their strengths.
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Put the Team to the Test
For the next three to five classes students play an interac-
tive class game, Putting Your Strengths to the Test, that
allows them to test their assumptions about roles and
strengths. This game is part of the Affinities Program
Resource Book. It introduces several simulated problems
that require team solutions. Players choose roles and then
follow steps as described in the simulation description.

For example, one of the problems describes a family
reunion with people flying in from all over the country.
A severe storm blows through the area, causing flight
cancellations and delays and messing up the outdoor
area where two days of picnicking and barbeques are
planned. There are interpersonal struggles that factor
into the event and hopes and anxieties among family
members are high. The team has to make the reunion
as positive an experience for the family involved as they
can. Students chose to operate in one of the roles de-
scribed above. They determine which Relationship,
Activity and Learning Strengths they can bring to the
role. A general list of things that need to be accomplished
comes in the directions. For example: assist with travel,
communicate with all, hospitality, dining. All of these
are listed as broad categories and each role (Leader
& Organizer, Implementer & Communicator etc.) is
charged with determining what contribution or action
they should make to that category within their role. Each
member participates in forming group goals and in gen-
eral, agrees to subscribe to those. Students must come
up with a plan, explain it to others, and finally reflect on
the plan. Describing the feelings associated with working
on problems or projects that involve using their strengths
is a critical aspect of the process. This reflection is one
that asks students to locate the place in their bodies where
they felt the strength activated. They come to recognize
that strength feelings have physical associations. In this
recognition, they will be able to better align their future
activities with their strengths.

Planning for Conflict, Establishing Agreements
The next part of this lesson involves students viewing
a film of a team at work. In the film, students observe
the eruption of a conflict. From this example, students
create Conflict Strategy Statements. They brainstorm
and make a web of all the possible kinds of conflicts that
may come up on teams. Of course, this will not be all
encompassing; the exercise itself is intended to point
out that there are endless combinations and sources of
potential conflict. After creating the web, students brain-

storm team agreements for how they will respond if a
conflict erupts—any kind of conflict. These agreements
can include anything from seeking third party mediation,
to pre-establishing a “parking lot” protocol, where
students are able to leave the room and write down po-
tential problems as they are emerging on a board so the
teacher can see what is brewing. The step of establishing
agreements must come from the students for the essential
buy-in and agreement to how issues will be handled.
It serves multiple other purposes: building team trust by
agreeing beforehand that conflict is natural and normal
and does not have to break the team apart; allowing team
members to take responsibility for conflict, the first step
in becoming active agents in solving the problem; and
encouraging accountability to the team.

Effective teams are committed to working from
mutually agreed upon ground rules, procedures and
activities. Every member of a team has to accept the pur-
pose of the team, its goal and objectives. Without mutual
understanding or shared purpose from team members,
any team will find success difficult, if not impossible.
Diverging from topics, not having an agenda and lack
of planning all will keep a team from being effective
as will bad time management or communication. The
creation of mutually agreed upon ground rules will allow
team members to keep focused on strengths.

Applying Gratitude
The final class in this lesson addresses learning the skill
of applying gratitude to the work of the team at the end
of a project. Often overlooked as a tool for building
effective performance, application of gratitude can help
teams feel confident about coming together again. In
the class on gratitude, students determine the ways their
teammates worked effectively. They will identify these,
then offer support, recognition, and praise for the work
done. This will be part of the final presentation on
the project.

Teamwork is again applied to the final lesson in the
Year II curriculum, Design Project. That lesson is intended
to assist students in working on teams outside of the
Affinities course. The design project focuses students
meta-cognitively to understand how bringing their
strengths to teamwork will benefit their contribution
and enhance their success on all teams they participate
on in the future.
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U N I T N I N E :

Work With Authority

By working faithfully eight hours a day, you may eventually

get to be boss and work twelve hours a day.

Robert Frost

By the end of this lesson, students will be able to:

! U N D E R S TA N D the terms deference,
distance and divergence.

! A P P LY the understanding of those terms
to authority/subordinate relationships.

! C O M P R E H E N D how a boss can be viewed
as a partner and an ally.

! P R E D I C T situations in which their strengths
will assist the boss.

! U N D E R S TA N D better the give/take
in an employment relationship.

! E VA L U AT E an organizational scenario and comprehend
the big picture in order to empathize with the boss.

! C R E AT E an ideal boss profile.

Job satisfaction, performance evaluations, and career
progress all depend on the ability to effectively manage
relationships with the leaders and bosses in organiza-
tions. People begin forming their thinking about their
relationships with authority figures early in life, with
parents and teachers as the first role models of authority.
Little is done at the high school level to teach students
how to think about these important relationships, and
often students simply react to authority in a way that is
learned through early experience. The Affinities Program
includes this lesson on authority as an opportunity for
students to think about how they can bring their strengths
to these relationships as well as how to look for styles in
future bosses that may match their strengths. Not all
bosses and leadership styles work for all people. Students
who know what to look for before going into a job will
chose a job where the leader has a style that they feel
allows them to work best or recognize the need to adjust
their own style.

This Unit takes 5-6 classes to complete.

This Unit begins with an examination of student
attitudes toward authority. They identify the authority
figures in their lives and reflect on how they feel about
these people, calling upon memory to signify their belief
system. Students learn about the different attributes that
can affect the boss/subordinate relationship: deference,
distance and divergence. Once students understand these
concepts, they apply each of the terms to a profile of an
authority figure to determine where the boss or leader
falls in relationship to each term. Students discuss how
they feel about each profile; making choices about how
they would feel working for each type of boss or leader.

A case study is then used to illustrate work situations
and students are engaged in a discussion about how they
can use their strengths to contribute to the boss’s leader-
ship challenges.

Next, students are invited to put themselves in the
position of the boss. An interactive game, You’re the Boss®,
is used for students to practice being the boss of a simu-
lated organization. This simulation helps students to
empathize with bosses by actually becoming one for a
while. It provides students the opportunity to directly
experience the joys and frustrations of running a business
with a variety of kinds of employees and takes a look at
messy work situations. Students then reflect on how a
positive or a strengths approach could improve various
game situations.

Through the case studies and the game, students
come to understand what the “big picture” means in an
organization. Students come to understand where in the
“big picture” their strengths might contribute in assist-
ing the leadership in meeting the organization’s goals.

As a synthesizing activity, students identify five types
of organizations about which they have questions. They
ask “bosses” at different levels (managers, CEOs) to
come and participate on a panel. The panel assembles
and students ask questions about ways in which the boss
would engage employee strengths in their organizations.

They ask them each to talk about their managerial
and leadership styles. After the panel leaves, students
reflect on what they saw and heard. To end the lesson,
students create an authority profile, describing the kind
of boss they would like to work for in the future. This
profile includes five questions they feel would be essential
to ask in an interview to determine if the style of the boss
will allow them to bring their strengths to the job.
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U N I T T E N :

Design Project

Originality is the essence of true

scholarship. Creativity is the soul

of the true scholar.

Nnamdi Azikiwe

By the end of this lesson, student will be able to:

! A P P LY their strengths to work on a team.

! C R E AT E a project that will engage their strengths.

! B R A I N S T O R M ideas with a team to arrive at a decision.

! E VA L U AT E their strengths as used on a team.

! A P P LY all team strengths to think innovatively
about learning.

By this time in the course, students need opportunities
to practice their strengths and synthesize the knowledge
they are gaining. This lesson does just that. In this lesson,
students join teams and design projects for students to
do in other classes in the school. Once teams are assem-
bled, students will work through all the steps previously
learned in team development. They will choose roles
and decide which strengths they will activate in those
roles. They will develop working agreements before be-
ginning the project.

The projects fall under traditional academic categories
and students will choose the subject area they wish to
design a project for.

Students will be provided three options for design of
their project based on the IDEO Method Cards. They will
choose either “Learn”, “Look/Ask” or “Try”. Students
will read all the cards in the category they choose and
come up with a plan to develop a project for a class. This
design project has daily reflections for students about
how they are utilizing their strengths in designing the
project. The lesson focuses on creativity and innovation.
They are required to bring all their knowledge about
the subject matter they are designing the project for
and apply it to the project. Here is an example: Jim has
strength in fixing things. He loves the feeling he gets
when he puts things together and they work just right.
He has an interest in science, so he joins the team that

is working on a science project. He is a hands-on learner
who feels a sense of pride when he helps people solve
problems. Because of these strengths, he chooses to take
on the role of Project Implementer & Communicator
and tells his teammates this is his choice and why.

The team decides to pick one of the “Try” cards to
brainstorm a project. They read all the cards and pick
the Scale Modeling Card. On the back of this card, it says,
“How: use scaled, generic architectural model compo-
nents to design spaces with the client, team and/or users.
Why: This spatial prototyping tool provides a way to
raise issues and respond to the underlying needs of dif-
ferent stakeholders.” It says that IDEO used the method
to design home office products, and used scale models to
allow people to explore various use scenarios. They read
this card, think about it, and brainstorm for a long time
about how a science class can use this method to learn
something in class. They decide it might be applied
to physics class. They then create a project for a class
to figure out how new students in wheel chairs can get
from one floor to the next when there are no elevators.
The science students will have to come up with a scale
model to demonstrate their solution. This lesson is
developed as a short project for students. The students
then present the project to the science teacher and see
if he will use it in class. They have to persuade him that
it is a good and useful real world project. They have out-
lined the materials needed and who will participate. Jim,
the Implementer, will assist the teacher with the project
once the teacher tells him when it will happen. Because
Jim likes to fix things and he identified this strength,
while he did not actually do that in the project, he
brought the strength to bear on the brainstorming phase
of the project by thinking about what the class could do
to fix something. The students from the team will keep
track of how the project comes out in the class.

This lesson is intentionally fuzzy at the onset. The
fuzziness allows students to come up with original ideas
and go in directions the teacher may not anticipate. The
team is forced to work through the frustration of the un-
certainty in order to arrive at something wholly original.
The only stipulation is that the project must be used to
solve a real world problem.

Students gain pride when they see their projects
realized by other students in the school.
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Year III

E N V I S I O N I N G

Unit Eleven: Find the Future
Unit Twelve: Choose a Path

Unit Thirteen: Bounce Back
Unit Fourteen: Make it Last

We don’t receive wisdom; we must discover it for ourselves
after a journey that no one can take for us or spare us.

Marcel Proust

Either students can become anxious about their
futures or they can embrace the possibilities in

positive and decisive ways. Envisioning is affirmative,
exploratory and hopeful.

Envisioning is about inventing the future. Students
invent their futures based on what is good, honest and
true in their past and present experience. Envisioning
uses strengths as determining factors for future choices.
Envisioning is based on the thought that while it is in-
cumbent upon schools to prepare students to step into
an uncertain future, it is equally important to provide
meaning and purpose in the events of each day. Any
school activity which focuses attention on the future
must also have rigorous respect for the present tense.
For students, the future must be framed with respect to
the here and now, because ultimately, it is themselves they
take with them into the future. Many of the activities in
Envisioning focus students on various narratives. They
are first asked to write about their memories and then
asked to write about their future lives.

Envisioning helps students identify what kinds of
jobs will allow them to feel strong. They look at options,
test assumptions about work and make decisions about
how they want to live. Envisioning gives students plans
for ways in which they can bounce back from defeat.
They practice gratitude as a virtue that will enable them
to keep attracting what is good and meaningful into their
lives. Envisioning means a serious course with a serious
goal: a well lit path and a map. In effect, this course asks
students to believe, to envision, and then to act.

Envisioning Essential Questions:
! Who do I want to be in the future?

! How do I decide what I will
I do for my life’s profession?

! What do I do if things are not
working out as planned?

! How can I make my best
contribution for the longest time?

! How can I make strengths last into my future?

! What do I need to be successful?

! What will make me happy in the future?

! What do I have to give the world?
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U N I T E L E V E N :

Find the Future

If stories come to you, care for them. And learn to give them

away where they are needed. Sometimes a person needs

a story more than food to stay alive.

Barry Lopez

By the end of this lesson, students will be able to:

! C O N N E C T their past to their future.

! C R E AT E a personal narrative describing their past.

! S Y N T H E S I Z E the personal narrative
from the past onto a narrative of their future.

! C R E AT E a representation of their
narrative highlighting their strengths.

The act of storytelling is programmed into our genes.
Stories are powerful teaching and learning tools. Stories
are the vehicles that emotions use to travel from one
person to another. Stories teach us about our past and
help us to create our future. Lesson Eleven, Find the
Future, is about telling stories. Students use their own
stories and stories of others to envision their futures.
With the act of story telling, students do two things
simultaneously; they project themselves into the future
with narrative, and thereby sharpen their understanding
of themselves in the present. All the career planning in
the world will not substitute for students’ abilities to
understand this idea: how they experience themselves today
will determine who they become in the future. The future
is more than just a place with a college major, or a job.
The future is where students will continue to evolve in
purpose and meaning. Envisioning the future, students
become the authors of their own lives.

This Unit takes 8-10 class periods and ends
in an exhibition of student stories called

“Composing a Life.”

In the initial class, students bring in photographs and
artifacts of their lives. They bring their favorite photos
and some of their favorite things. These artifacts are
used to stimulate ideas about themselves. They begin by
free writing about the stories connected with these items
or photographs. Students then share their writing and,
with a peer editor, they make decisions about what the
most important points of the writing are.

Next, students take their writing and use it to develop
a profile of themselves. They write this profile out and,
in doing this, they refer all the way back to the Year I
class and the very first exercise they did. They repeat that
activity and compare the results from three years ago.

Students then take the writings and make decisions
about what parts of their past they want to be a part of
their future. They create a story about themselves in
the future. Using a positive past experience, they rewrite
the story from the perspective of the future.

Once they are finished with the story, they write a
letter to themselves on their 90th birthday. This letter
describes who they hope they have become and what
they hope to have accomplished. It will describe the life
they hope to have. Students will then create photographs,
drawings, or paintings to create a representation of
themselves in the future.

Next, they will find an item to represent each of the
strengths they have identified up to this time. It may be
something like a pair of glasses to represent their strength
at seeing patterns in things, or a rock to represent their
strength in being consistent. They use these objects
to create metaphors for their strengths. They write
creatively about the metaphors.

Next, students put all these pieces together in a visual
show of themselves: who they were in the past, who they
are now and who they are becoming. These shows make
up a school exhibit called “Composing a Life.”

The purpose of this lesson is to have students think
about who they want to become on an internal level.
It is the essential first step in choosing a career. It also
allows them to write their strengths into their life story
for the future.



U N I T T W E LV E :

Choose a Path

Your work is to discover your work and then with all

your heart to give yourself to it.

Buddha

By the end of this lesson, students will be able to:

! A S S E S S jobs for the kinds of skills, abilities and strengths
that are called for in performing the role.

! C O N N E C T interests and strengths to a variety of jobs
and possibilities.

! D E V E L O P a list of careers into which to look more closely.

! L E A R N earning potential and job outlooks
for various careers.

! C R E AT E an activities and abilities chart.

! D E F I N E their ideal job.

! P R O F I L E the kinds of people they would like to work with.

! I N T E R V I E W people in jobs that seem appealing.

! C R E AT E a superior resume.

! M A K E a plan to move from school to work.

Most people end up spending over half their lives at
work, yet statistics point to the fact that fewer than two
out of every ten people report actually playing to their
strengths at work. Work not only takes up the time we
are at work, but it is often what we think and talk about
outside of the workplace. The more work uses a person’s
talents, abilities and strengths, the more opportunity the
individual has both to enjoy that work and to make a
meaningful contribution. Using Relationship, Learning
and Activity Strengths at work will create the difference
between success and significance. The more our work
uses our unique talents and abilities, strengths and desires,
the more we are able to fall in love with our jobs and as
a result, with our lives.

This Unit lasts for approximately 10 classes.

This lesson is designed using a variety of resources. Like
all the recommended resources for this program, great
thought was given to the suggestions. In particular,
classes use the Occupational Outlook Handbook, (OOH)
developed by the U.S. Department of Labor, an Ability
Explorer and Quick Job Search, all published by Jist
Works. These resources are statistical in nature. They
provide mountains of useful information for students,
and this lesson has a research focus.

Students begin the lesson by viewing a DVD showing
high school students speaking about their careers in
terms of finding the match between their strengths and
their work. Students should realize that, in the work
realm, their greatest happiness and greatest contributions
will come from choosing professions where they are able
to bring their strengths to work. They begin by com-
pleting an Ability Explorer. This is the first assessment
tool recommended by the Program, and it is important
to note that this tool will not be effective in the program
if used before identifying strengths. The Ability Explorer
is excellent as a resource at this stage and better than
anything else out there because it begins with a focus
on activities rather than roles or general job categories.
Students who use this tool having already wrestled with
their own descriptions of their strengths will respond to
the questions in this assessment confidently and precisely.
They will feel assured at the end that the results they
come up with are wholly their own and aligned with
everything they already know to be true about themselves.

Next, students are grouped according to the results
of the Activity Explorer and complete a chart that walks
them through determining whether or not they are in-
terested in: management, business and financial occupa-
tions or professional and related occupations, service,
production, office, sales, transportation occupations.
Once they choose a broad category, they use the OOH
to choose between five and seven jobs they believe they
want to explore. Using OOH, they fill out a job profile
that compares their choices in the following areas:

! Types of education needed to do the job
! Salary outlook
! Nature of the work
! Working conditions
! Job outlook
! Related occupations
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They use this profile to give an oral presentation of
the five top jobs they chose, and explain how they think
these jobs will activate their strengths.

An educational game (Career Odyssey®) further helps
students match their strengths, talents and their choices
of career. While playing the game, students again select
what they believe their talents and abilities are. In the
game, these abilities correspond to Howard Gardner’s
Multiple Intelligences. Students move around the board,
discovering various things about themselves and the
types of careers that will activate their strengths.

Now, it is important for students to get out and visit
the workplaces they have chosen to see if their assump-
tions are indeed correct. Students contact local business
and arrange for tours and an opportunity to interview
people in their jobs. All students participate in at least
three of these field trips. When this part of the lesson is
complete, students set up an internship to be completed
during the summer between Year III and Year IV.

U N I T T H I R T E E N :

Bounce Back

I postpone death by living, by suffering,

by error, by risking, by giving, by losing.

Anais Nin

By the end of this lesson, students will be able to:

! U N D E R S TA N D planning as a tool
to recover from setbacks.

! A P P LY plans to setbacks.

! D I S C O V E R ways to recover from setbacks
using signaling rather than simply thinking
their way past them.

! C R E AT E definitions of happiness
and create a concept map for happiness.

Things do not always go as planned. Setbacks are in-
evitable and students will greatly benefit from knowing
how to recover when people ignore their strengths or
when they feel they have veered off course from feeling
good about what they are doing with their time. This
lesson focuses on the art of bouncing back from setbacks.
In addition to learning how to engage persistence through
proper planning, students will investigate the ingredients
of laughter, play, color and song as bounce-back medicine.
Finally, students will see the importance of a partner in
assisting them through times of setback. An important
class in this lesson is the class on happiness. Setbacks and
disappointments are prime opportunities for people to
consider what they are really looking for and to know
why they seek what they desire.

This is a short Unit, accomplished in 3 classes.

During the first class, students will learn three
steps to recovering from setbacks:
1. Become aware of your attitude and emotions

to setbacks, obstacles, challenges, and failures.

2. Create at least three options. Avoid the win/lose
scenario by creating additional possibilities.

3. Make a plan for doing things differently.

Students will read case studies as a way to coach
others through setbacks. They will apply the steps
to the case studies.

Next, students are invited to think about ways they
can keep themselves from getting into slumps or funks.
The class outlines several ways that students can use song,
color, laughter and play to bounce back from frustration.
For example, students choose a few motivating songs.
These songs get them psyched up. They keep these songs
close by. They create a special list on their i-pod® for
these songs. Teens are accustomed to indulging in sad,
melancholy music when they feel bad and happy upbeat
music when they feel good. This exercise is about creating
a new habit of going right to the upbeat music when ex-
periencing a major or even a minor setback. This will help
them to re-program their thoughts about themselves.

Students also select a signature color. This is the
color they feel best wearing, the color that makes them
feel strong when wearing it. They are instructed to find
their strength outfit, the outfit that is in the color that
makes them feel strong and that when they wear it gives
them a good feeling. When a setback occurs, students



are instructed to listen to their psyche up list and to
wear their strengths outfit. They will use the Internet
to research several funny sites they can share with others.
These are three ways that students can make creative
commitments to getting out of frustration funks. Students
should take these suggestions and then come up with
several more on their own. They will share these ideas
with each other. Then students will create psych-up
plans. These will be fun plans, including humorous
ways for them to redirect their feelings.

The lesson ends with a focus on happiness. Students
read articles and view video from the BBC’s broadcast,
The Happiness Formula. They distinguish between
pleasure and happiness and discuss short term versus
long-term happiness. They create Happiness Mission
Statements that they can carry with them where they
go and they make a plan for how to keep their focus
on developing a life that will result in an overall state
of happiness.

Students will use concept mapping software to
develop a Happiness Map. After viewing the BBC series
and reading articles about what true happiness entails,
they will construct a definition and make a roadmap
to happiness. This activity will use the concept
of happiness in a representational diagram.

U N I T F O U R T E E N :

Make It Last

And the day came when the risk it took to remain tight

in the bud was greater than the risk it took to blossom.

Anais Nin

By the end of this lesson, students will be able to:

! D E T E R M I N E what things
take them off their strengths path.

! D E C I D E what they can control
and what they cannot control in their lives.

! A P P LY strategies to their lives
to keep them on their strengths paths.

By this time, students are aware that a strong life is
possible. This lesson gets students to think about how
to stay on their strengths path and to make predictions
about what might take them off it from time to time.

The lesson begins with video examples of people who
have persisted in reaching their goals in life. They view
videos of several heroes’ journeys and discuss what it is
that allowed them to keep on pushing through to success.

Next, students call upon memory and share stories
about their own journeys, focusing on where, when, why
and how they veered off their strengths paths in the past.
Each student will select a peer coach who will listen to
her story and help her identify the themes, situations and
feelings that precipitated veering from the strengths path.

Together, student and peer coach will develop
a summary of time off the path. They will look through
the Strength’s Portfolio and together they will create
a plan for staying on the path. This plan is completed
and then turned into a hypertext document for students
to keep on their computers. The complete hypertext
document contains each student with windows that
go to: a) strengths affirmations, b) lists of activities that
strengthen, c) things to do to bounce back, and d) a pro-
file of a “future self.” At the end of this lesson, students
will have created their “Strong Life” profile and will have
it as a hypertext document to keep with them forever.
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Year IV

P R O C L A I M I N G

Unit Fifteen: Give a Statement
Unit Sixteen: Play it Forward

Post Activity: Leave a Legacy

Students in their final years of high school are the
leaders. What they do, think and say become the

predominant values of the culture because all other stu-
dents watch them, mimic them and take their lead. A
School of Strength will capitalize on this year as a way
to inform the rest of the school about what matters.
Proclaiming is about what matters. Proclaiming is a
course where students leave their lasting impressions
on the school. It is the opportunity to reach beyond the
school walls and show the outside world what you have
become. Proclaiming is a time to express gratitude and
appreciation. Proclaiming is the course where students
bring it all together and then move on. Several major
activities happen during Proclaiming. Students prepare
final summative statements called Senior Speeches. They
write their college essays and they synthesize all their
learning into a Presentation of Learning that they give to
an authentic audience of people from both inside and
outside the school. They also make personal plans for
ways they can advance the strengths movement and
demonstrate gratitude.

Proclaiming Essential Questions
! What have I learned that is of enduring value?

! How can I make a difference to my school?

! How do I want to represent myself
to colleges and universities?

! What can I say about my journey?

! How can I thank people for believing in me?

! What does it mean to be human?

U N I T F I F T E E N :

Give a Statement

Risk! Risk anything! Care no more for the

opinions of others, for those voices.

Do the hardest thing on earth for you.

Act for yourself. Face the truth.

Katherine Mansfield

By the end of this lesson, students will be able to:

! S Y N T H E S I Z E their knowledge
into a powerfully written college essay.

! S Y N T H E S I Z E their knowledge
into a dynamic, moving Senior Speech.

Because the Affinities Program was originally conceived as a Grade 9-12 program, you will find multiple references here to “seniors”,

“college” and the “final year” of the Program. The year’s curriculum can be easily adapted for other educational situations. In particular,

the college essay may be adapted to an end of program “proclamation.” The most important focus is that students are completing the

program and returning wisdom and energy to their community. For more information on adapting the Program to the needs of your

organization, visit www.strengthsmovement.com.

Your time is limited, so don’t waste it living someone else’s life. Don’t be trapped by dogma—
which is living with the results of other people’s thinking. Don’t let the noise of other’s opinions drown

out your own inner voice. And most important, have the courage to follow your heart and intuition.
They somehow already know what you truly want to become. Everything else is secondary.

Steve Jobs
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It is time to begin to pull it all together. All the learning,
understanding, and experiences which have come together
for the students in their classes, their relationships, their
activities, all of them have become the breath and the
voices of the seniors. While up until this point, the
courses and the school atmosphere were about inhaling,
this lesson is about beginning the process of exhaling.

The lesson begins with several review activities.
Students review their Strengths Portfolios, the Strengths
Viewer, and their workbooks. From this, they complete
several prewriting activities to begin writing their college
essays. This process can take anywhere from three to five
classes, until students have it perfect. Students who fin-
ish this process before others will work as peer editors.
Someone will be in charge of cataloging all the senior
college essays and putting them into a publication.

The next few classes focus on preparing students to
give senior speeches. A class is spent on public speaking
techniques, another on brainstorming speech ideas and
ways to enhance the speech through use of props, media
or activities. Students then write their speeches. The focus
is about leaving a lasting impression, telling people what
of lasting value they take away from the journey at their
particular school. It is important that these speeches not
be Academy Awards acceptance speeches. Students are
not allowed to publicly thank individuals. When this is
allowed, the speeches become too personal to serve any
teaching purpose. Students are directed to keep their
speeches focused on the positive journey.

These speeches are presented in any format the
school wants. The Pilot School School presented two a
week starting in early October, the senior class there is
small. There are a variety of ways you can brainstorm
presentations and not all have to be given live. The
speeches may be videotaped and presented at a speech
event that would allow far more people to participate.
They may be given to smaller groups. Having the
strongest, most innovative students speak first makes
sense. What they do becomes the example for the rest of
the students and a poorly
patterned speech will quickly yield more poorly patterned
ones. Senior speeches can all be printed and placed in
a book that is auctioned off. They can be videotaped
and given to parents. The Pilot School School invited
parents
to senior speeches, making them an important rite of
parents to senior speeches, making them an important
rite of passage.

U N I T S I X T E E N :

Play it Forward

Gratitude is the fairest blossom

which springs from the soul.

Henry Ward Beecher

By the end of this lesson, students will be able to:

! U N D E R S TA N D gratitude as a universal virtue.

! C O M P R E H E N D how gratitude can work in their daily lives.

! A P P LY the understanding of gratitude
to a commitment to following strengths.

Gratitude is a force. The force puts energy into love.
Gratitude is the energy that fans the flames of passion;
passion for work, for others, and for life. Without grati-
tude, there is little recognition of life’s gifts. Strengths
are gifts to the self, as well as gifts to others. When grati-
tude is applied to learning about strength, it adds a final
touch of energy to them. This lesson is about learning to
cultivate gratitude in one’s life in order to use strengths
to make a significant impression on the world.

This lesson takes 2-3 class periods.

The lesson begins with students reading several
quotes about gratitude and choosing the one with which
they most identify. The quotes are then made into signs
that they hang up around the school.

Students next write letters of gratitude to the people
they feel helped them make it though school. These
letters are to be very thoughtful, detailing exactly how
their relationships contributed to the development of
particular strengths in the student.

Students then read several articles on gratitude from
a few different belief backgrounds to observe how grati-
tude is a universal principle. They are then instructed to
keep a Gratitude Journal where each evening they write
about the specific things for which they feel grateful.
In an experiment with college students, those who kept
a “gratitude journal,” a weekly record of things they
should feel grateful for, achieved better physical health,
were more optimistic, exercised more regularly, and
described themselves as happier than a control group of
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students who kept no journals but had the same overall
measures of health, optimism, and exercise when the
experiment began.

Student writings from their Gratitude Journals will
be used as part of their Presentation of Learning.

U N I T S E V E N T E E N :

Leave a Legacy

No legacy is so rich as honesty.

William Shakespeare

By the end of this lesson, students will be able to:

! S Y N T H E S I Z E all the information they have
gathered in the four years of the Affinities Program.

! C R E AT E a multimedia, multimodal presentation
of their learning and their strengths.

! E VA L U AT E their own presentations
and those of their classmates.

A personal journey… a significant contribution… a
member of a family… a partner… a friend... a team-
mate… a coach… each student has traveled through four
years and in that time has become more and more of the
person they were always meant to be. Now it is time to
leave a legacy—to determine what mark they will leave
on the school, and to bring it all together in a final
Presentation of Learning.

The Eagle Rock School and Professional Develop-
ment Center, in Estes Park, Colorado, is an independent
school entirely funded by the Honda Corporation. The
school began Presentations of Learning when they first
opened in the early 1990’s. This concept is the culminat-
ing lesson in the Affinities Program. Students spend most
of the second half of their senior year preparing these
presentations in their Affinities Course.

At the start of the lesson, students determine together
an essential question around which they will frame their
presentations. Questions such as:
! What does it mean to be human?
! How can we make happiness last?
! What is the purpose of life?

This is the time when students once again view the
original videos from Year I. First, students are asked the

original questions and their answers are taped. Next, they
review the tapes from Year I. This is a fun and exciting
time for students as they are reminded of how much they
have grown. The tapes begin the brainstorming process
for how they are going to construct their presentations.
After choosing the essential question the whole class will
focus on, they are directed to create presentations that
answer the question in the most personal and unique
way they can. They will bring their activities, their un-
derstandings of their strengths, some examples of their
work and tales of their journey to bear addressing the
question. It is important that the presentations be more
than just summaries of strengths and lessons learned in
the Affinities courses. Students should end up with a new
idea, a new direction or something original for the future.
Presentations of Learning will contain a central metaphor
that students develop for their learning.

Several pieces of written information and a detailed
outline for how to prepare the presentations are found
in the Affinities Program Resource Book. The Presentations
happen near the end of the academic year before a panel
of evaluators. The panels consist of educators from other
schools, local business people, teachers and students
from other schools. The school administration works
with the Affinities Coordinator to determine who will
be invited to participate on panels. These presentations
can last for several days at a school and should be consid-
ered one of the major rights of passage for the school.
The logistics involved in setting up the visitors and
arranging the schedules are indeed a challenge, but a
happy, workable challenge for someone with a strength
in such matters.

Each presentation lasts 20-30 minutes. Once the
presentation is finished, panel members have ten minutes
to ask questions of the student. Students may also invite
special friends and family members to the school to view
their presentations. The school should involve as many
other students as possible in active roles in the presenta-
tions: they may guide tours, introduce presenters, staff
refreshments and information booths, film the presenta-
tions and so on.

The before and after video tapes can be used on
presentation days in a variety of creative ways. They can
be shown in a separate room on a continuous play cycle.
They can be used in the presentations themselves. They
can be used to frame a presentation. It will be up to each
school to determine how to use these wonderful docu-
mentations of student growth.
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Wanted: Full Time Affinities Coordinator

J O B D E S C R I P T I O N
1. The Affinities Coordinator is the person responsible

for keeping the Strengths Agenda moving forward in
the school. While it is everyone’s responsibility to be
involved in the culture of a School of Strength, it is
the role of the Affinities Coordinator to work with
school leadership to keep the strengths agenda hot.

2. The Affinities Coordinator will teach the Affinities
classes or coordinate those who will. This teaching
load is approximately two to four classes a day, four
days a week. The Affinities Courses are arranged to
meet on a weekly basis, for ninety minutes each, with
each Course covering approximately 25-30 classes.

3. The Affinities Coordinator acts as a liaison between
teachers and the students, taking time to speak with
them about strengths. She helps teachers come up
with lessons, activities and assessments which involve
using their strengths. She reviews curriculum to see if
there are opportunities for weaving in student talents.
For example, if students are learning word problems
in their algebra classes, the Affinities Coordinator may
describe several mutual interests of students and the
math teacher can use them to write the problems
about those things. Likewise, the English teacher
may assign reading and writing lessons around
student interests.

4. The Affinities Coordinator alerts teachers to times
when new information is input, as well as encourages
teachers to regularly enter their own observations
into the database.

In conjunction with school leadership, the Affinities

Coordinator works to weave together teacher and

student strengths and suggests whole school activities.

• She acts as the major liaison between the parents and
the school regarding student strength development.

• She gives presentations at faculty meeting
to keep them up to date on the latest discoveries
regarding strengths.

• She coordinates all activities of the Affinities Courses
including Presentations of Learning.

• She works with the school college counselor.

P E R S O N A L Q U A L I T I E S
• Above all else, the Affinities Coordinator must see life

in a positive way.

• She must see the possibilities inherent in challenges.

• She will need strength in creative implementation.

• She must have strength in innovation and in drive,
wanting to have a program that permeates the life
of the school.

• She must have strength in communication as she
will have to communicate equally well with students,
teachers and parents.

• The Affinities Coordinator must have strengths
in self-starting and self-advocacy.

• She must have an uncompromising belief in the
strengths and talent in teenage students and be able
to rally others to see those qualities in students.

The Affinities Coordinator

Because the Affinities Program was originally conceived as a Grade 9-12 program, you will find multiple references

here to “seniors”, “college” and the “final year” of the Program. The year’s curriculum can be easily adapted for

other educational situations. In particular, the college essay may be adapted to an end of program “proclamation.”

The most important focus is that students are completing the program and returning wisdom and energy to

their community. For more information on adapting the Program to the needs of your organization, visit

www.strengthsmovement.com.
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Staff and Faculty Development of Strengths
School leaders should engage adults in the community

in discovering and developing their strengths in the

same way they do for students. There are a number

of tools adults can use to identify strengths. At the Pilot

School School, teachers began by using an online as-

sessment that helps to label strengths. We found that

while this labeling and the assessment results were ini-

tially energizing and brought people together in a

strengths

conversation, they did not give enough information

or ownership for teachers to understand how to take

the next steps about putting their strengths into action.

Simultaneously, each faculty or staff member meets

with the Head of School to determine strength goals and

to have two annual conversations on those goals. Teach-

ers are encouraged to join Strengths Life, the interactive

community found on www.strengthsmovement.com.

This is a place where teachers can record their experi-

ences in the online forums. For example, a teacher may

write, “I find myself feeling very strong when I sit down

and plan for things. Over the past few days, there have

been many interruptions in the schedule and I have felt

jolted a bit from my strengths path because of this.”

In order for a truly transformative strengths culture to

emerge, teachers must feel secure and have developed

a substantial trust level around the use of this communi-

cation tool.

A Culture of Gratitude
Opens the Door for Strengths
Staff and faculty members at a School of Strength will

be treated as individually as the students with particular

attention and accommodation given to their strengths

and learning styles. We arrange work schedules as much

as we can to accommodate individual needs. Birthdays

are recognized and celebrated. Staff and faculty mem-

bers are given complimentary days off to go to their

children’s graduations, to attend special family events.

When there are family deaths, the community rallies to

help individuals through. The Pilot School School has no

system for tracking use of personal days or sick days.

There has never been a need and absenteeism is very

low. Every Thanksgiving we hold a “Gratitude Party”

where each person brings five thank you notes to some-

one they may have overlooked thanking. The Head of

School makes sure everyone leaves with something by

writing personal thank yous to each employee. This is

accompanied with a lunch and small thank you gift.

One year the gift was a coffee mug and a bag of coffee,

another year it was a gift certificate to a bookstore.

When the staff and faculty have worked especially

hard on a project such as Parent’s Weekend, they are

thanked with food catered from a local international

restaurant. Small, on-going and personal gestures

of gratitude infuse cultures and make them positive

environments where strengths have an opportunity

to spread their wings. Gratitude is encouraged at all

levels of the organization so that the leader is not cast

in a paternalistic role by becoming the only place where

thanks and gratitude are felt as real. Among faculty and

staff there is a rotating “Above and Beyond Award.”

It is passed weekly from one teacher to another based

on noticeable contributions to the community.

Aligning the Teachers
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Real work is noticed, appreciated and reinforced in

the awarding of monetary gifts and special recognition

to teachers who meet the professional goals set out at

the start of the year. Ongoing discussion of professional

goals and strengths development make meetings with

the Head of School something to look forward to

because teachers know they will have an opportunity

to talk about their strengths with someone eager to

listen and to brainstorm ways to help them put their

strengths to work for the benefit of the school.

Faculty as Student Guides
The second way faculty members help encourage the

growth of a School of Strength is to review their lesson

plans for activities and assessments that will involve put-

ting a variety of student strengths to work. Before lessons,

teachers are encouraged to view the Strengths Viewer

to find information about the students for whom they

are planning classes. Upon completion of the classes,

they may enter information they observed about their

students. Teachers participate in the strength building for

students by acting as advisors and participating in the

process of illumination of learning with the students.

Faculty members also develop a relationship with

the Affinities Coordinator and she meets with them

regularly to discuss their curriculum, their projects

and the students in their classes.

All these elements are aligned with the goal

of creating a learning community where ten out

of ten people say they consistently play to their

strengths in their work.
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To develop a true School of Strength, attention must be

given to principles such as truth, honesty, fairness and

compassion. Teachers and administrators who under-

standing teaching and learning as acts of love that are

given freely to all students must initiate these. Those

who understand that demonstrate it in everything they

do and say. Their classrooms and their schools are places

that foster a sense of emotional safety, acceptance and

trust without which no true learning can happen. For

these principles to evolve into action in schools, they

must be held up as central in decision-making. And al-

though in the end, this work is intended to infuse the

school with positive feeling and a sense of purpose, it is

far from easy work. Oftentimes honesty is painful and

love is difficult. People need practice in the art of truth

telling, and the process that tears apart the threadbare

cloth of gentility is frightening for even the most confi-

dent adults. Approaching this kind of work and devel-

oping this kind of school takes genuine leadership based

on authentic love, otherwise it looks gimmicky and has

the potential to backfire. Leaders of Schools of Strengths

must recognize there are no shortcuts to promoting a

truly infused culture.

The true success of every job a person does which

involves other people to carry it off depends upon the sort

of relationships they are involved in and whether or not

the relationships are based on empathy, respect and honor.

The Pilot School School may be described as an in-

tentional community. That is, we have left very little to

chance and everywhere that we are able, we have cre-

ated systems, rituals, practices and traditions to rein-

force the positive, provide opportunities for volunteering

strength, and heighten the sense of belonging. Our aim

is to have each student and each adult believe that

when they are at the Pilot, they are in the environment

that at this time in their lives is the right place for them

to be because it allows them to be and discover their

best selves. Any organization can come up with things

to add to lists, or take these things, or the principles

behind them and try them in their organizations. For

the Pilot, these things inform the culture when they are

simultaneously at work. They weave together and form

the web that holds the culture together.

At the Pilot, students come to us for one thing: they

are in search of a better future. Most have lived significant

portions of their lives feeling weak or depleted. In this

respect, the Affinities Program at the Pilot School School

was born out of necessity. Their parents entrust us to

bring about a more successful future. We begin this

journey from our belief in every girl’s opportunity to have

a future that belongs to her and that is infinitely better

than anyone else thought possible. In order for that to

happen, we start by stating, restating, and restating

again our belief in her. Via repeated re-enforcement,

everywhere everyone turns, students come to view the

Pilot School School not just as a school but as an experi-

ence that consistently communicates belief in them.

Going to a School of Strength should feel good.

Schools of Strength should be places of joy, where

laughter is found in abundance and play is central

to inspiration. Many of the ideas below are generated

from the philosophy that it is fine to develop strengths

and a good idea to volunteer strengths, and it is practical

to solve problems with strengths, but it is always good

to celebrate strengths! One class, a few teachers here

and there, a unit once in a while, a project, a sign on

the wall, none of these things by themselves will have a

transformative effect. For a school to fully embrace the

transformative power of knowing and working in your

area of strengths, it needs to be all the things mentioned

in this guide simultaneously. That does not mean you

have to go out and do them all at once. Moreover, it

does not mean that just because it worked in one school

it will work in another. The point is to try many things,

and when they work, keep using them until they stop

working. And if they don’t work, waste no time at

ending it and trying something new.

Philosophical Unity Connects Classrooms
Classes work with a common philosophy: All kinds of

learners are welcome at the Pilot School School and

everyone arrives with strengths to give.

Infusing the Culture
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Communication About Strengths Happens
Across and Between Academic Disciplines
The Affinities Coordinator works as a resource to

teachers to help identify ways the students can put their

strengths to work in the classroom. A spreadsheet is

disseminated to all teachers reporting student strengths/

interests. Teachers post projects on the school intranet

and keep track of student strength development.

Reports are presented at each weekly faculty meeting.

The faculty meetings begin with “Bravas”—a discussion

of recently observed positive student behavior or appli-

cation of strength. This keeps strengths in the discussion

at the level of the classroom. Prior to the meeting,

teachers list students names on board whom they wish

to mention in the meeting.

Team Work is Identified as the Best Place
for Students to Volunteer Strengths
Project and problem based learning is implemented

regularly across disciplines. Each student is assigned a

role on the project based on their strengths. Students

are encouraged to change roles and try new roles on

teams. This may result in some failure to perform at their

best, and when this happens, accurate self-assessment

and reflection regarding the breakdown can mitigate a

poor performance grade.

Students Participate in
Assessment of Academic Progress
Student-led conferences and student participation in

comment writing will help students begin to identify

areas where they do well and areas where they do not.

During the conferences, students tell the teachers how

they used their strengths in the class and where they

failed at this. It is important that students show actual

work to teachers during this time to have a basis for

something to discuss. This feels more like real workplace

performance review than just grades.

We Recognize More Than Grades
as Indicators of Achievement
The Pilot School School focuses more on learning than

grades. Our students are not ranked, and we do not

have cumulative exams that mostly focus on recall of

learning. Instead, students are engaged in hands-on,

project-based curriculum where there is a level of self

direction that allows them to grow in curiosity and

bring their strengths to their classes.

The Annual Academic Award Ceremony recognizes

students both for Achievement and for Growth and

Persistence. These awards are considered as prestigious

as the Achievement Awards. At each grade level, we

also present a variety of awards, which reflect, among

other qualities, consistent use of strengths, generosity

and tackling challenges with humor. These are coveted

awards and affirm our high regard for all aspects of

student development.

Leadership Comes in Many Forms
Everyone can find a leadership opportunity at the Pilot.

They exist in a wide variety of domains so each person

has the opportunity to be a leader in a place where

she has strength:

Door Knockers
School tour guides. Students who are good at describing,
who have a strength in selling, who enjoy walking
around and knowing all the details about something.

Floor Leaders
On the dorm halls, these girls counsel other students, help
to enforce the rules, give out merits and assign minor
consequences for minor community discourtesies. Good
for students who have a strength in order and organiza-
tion, enjoy holding people accountable, have a strength
in the rules, are good relators or have high empathy.

Student Council and Class Officers
These role changes a few times a year to give more
students opportunities to act in this capacity, strengths
in leadership, persuasion, future thinking.
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Big Brothers/ Big Sisters
For the student who has a strength in caring for others,
a Big Brother or Big Sister is someone who is there to
offer direction, companionship, and support for the
younger students and all new students.

Peer Leadership
Peer Leaders run student-only seminars on important
topics. This plays into strengths in organization,
listening, managing, and conflict resolution.

Underground Griffin
This is a secret society on campus of students who do
good acts. They may send anonymous flowers to a
teacher, or leave a nice note in the mailbox of someone
having a bad day. The Club is one that you are tapped
to be in and nobody knows who it is. The point? Putting
good and positive energy into the school does not need
recognition…it just seems to permeate.

Activities and Athletics Align to Build Strengths
The co-curricular program at the Pilot School is designed

to complement the academic program, thus enriching the

student’s experience and contributing to her development

as a responsible individual. The co-curricular program

promotes an atmosphere of mutual respect and enjoy-

ment throughout the school. At the Pilot, we believe in

giving each student many opportunities in which to

discover her interests and to tap her creative abilities.

We are dedicated to fostering each student’s self-es-

teem: The non-competitive nature of the activity sign-

ups and auditions gives each student the opportunity

to participate in the many activities offered. Through

participation, students discover hidden talents and

interests that they were previously too shy to explore.

We are dedicated to creating a family atmosphere,

focusing on each student as an individual within a

caring and culturally diverse community of faculty and

students: The activities program enables the students

to interact with the faculty in a situation outside of the

classroom. This interaction fosters the sense of family

that is important. Furthermore, the ability to participate

in activities with students that one might not encounter

in her classes enables each student to get to know

people of different countries and different cultures.

Athletics at the Pilot School provide an enjoyable

and challenging atmosphere in which each student has

the opportunity to grow physically and mentally. A daily

requirement for all students, sports participation leads to

improved physical coordination and self-discipline, the

ability to work toward a goal, better group cooperative

skills, and a healthy attitude toward exercise of all kinds.

Since it is understood that these skills may be learned

from both individual and group-oriented sports, whether

they be competitive or non-competitive, combinations

of these options are offered throughout the year.

Wednesday is Celebration Day
During all-school meeting on Wednesday mornings,

the Affinities Coordinator highlights one girl a week

by presenting her strengths, talents and interests to the

whole school in a PowerPoint presentation. The student

is introduced on stage while the Affinities Coordinator

reads about her successes, aspirations and goals. This

concept could be invented and done in a variety of ways.

If schools have televisions news stations it could occur

there. The main point is that the whole community

celebrates and recognizes an individual. After the

meeting, the photo and the description of the girl

goes up on a wall in the school called the Affinities

Wall where everyone can see it like a wall of fame.

The School Environment is Intentional
S O M E I D E A S
! Make a Strengths Statement like you would a mission

statement. Frame this document and hang it in areas
of importance around the school.

! Have students create artwork that is representational
of student strengths and put together
a “Strengths Gallery.”

! Have students create an online Strengths Blog.
Have one student be the Strengths Blog Moderator.
Students can log in daily to report on times when
they were using their strengths to capacity.

! Highlight strengths on bulletin boards around school.
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! Have students choose songs that make them feel the
way they do when they are playing to their strengths.
Choose one student’s song a day to play in the
hallways or in the dining room.

! Have discussion tents up on tables where students
congregate as discussion starters, or mental reminders
of the strengths of other students.

! Create an Affinities Wall, a special place in the school
where student strengths are highlighted.

! Designate an “Ah-ha” room, a place where students
can go on their free time and talk about their strengths
with other students. Have students sign in and out,
and make sure everyone is aware of the expectations
of the room.

Create Strength Occasions
S O M E I D E A S
! Have “Dress to Feel Your Strongest Day.” On this

day, everyone wears the clothing that they feel their
absolute best in. When they are wearing it, encourage
them to tell their stories to one another about how
they got the clothing, how they first felt in it,
somewhere where they have worn it.

! Hold a Strengths Story Assembly where there
is an open microphone and people are encouraged
to get up and tell their stories of when they initially
discovered their strengths.

! Have everyone come up with something
to fill in the blank:

My strength in

is like .

Example:
My strength in creating ideas is like a pinwheel.
When they join they all start spinning around
and it is entertaining.

Then have everyone bring in that thing that represents
his or her strengths. Everyone can talk about this all day.

! Invite groups from other schools to come and give
them a “Strengths Tour” of your school, pointing out
all the ways that your school has become a positive
environment focused on developing strength.

Student Projects Support Strengths Learning
S O M E I D E A S

Have students:
! Create short films about their strengths.

! Design board games that have to do with strengths.

! Create outdoor competitions for people
of many strengths to participate in.

! Develop a Strength Logo for your school
to identify it as a School of Strength.

For School Publications
! Have a “Spotlight on Strengths”

in the school newspaper.

! In the school magazine, feature a monthly story of a
success someone had while using his or her strength.

! Have a parent featured in each publication.

! Report on stories of local businesses.

! Have students present the school program to local
community members and report this to the newspapers
each time you do it.

Strengths-Based Discipline is Educative
Rather than Punitive: A High School Program
The discipline program at the Pilot School is a model for

infusing strength-based actions into the culture. It be-

gins with a philosophy that all students can learn from

mistakes. We believe that making the mistakes is an es-

sential part of growing up. To that end, we do not em-

ploy a progressive discipline program, and we do not

have one single protocol where all actions end up.

We operate from the premise that students are in

relationships of personal growth with the adults in the

community. This means that adults guide students

through their personal growth while the adults are

growing themselves. Although the practices are different,

the teachers and staff operate from a similar theory.

There are three kinds of actions that steer students off their
paths at school:

C L A S S R O O M B E H AV I O R
Which relates to teacher and course materials, e.g.
clowning in class, not paying attention. This student
behavior will correct when the teacher adjusts the
environment and is not deserving of a Dean’s Meeting.
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C O M M U N I T Y B E H AV I O R
Which relates to learning how to live cooperatively
and responsibility, e.g. room cleanliness, getting along
with roommate. This operates on a merit system.

E M O T I O N A L N E E D B A S E D B E H AV I O R
Which relates to breeches in the social contract due
to emotional needs, e.g. stealing, vandalism, bullying.
These actions result in a Dean’s Meeting.

Dean’s Meeting

The Pilot’s philosophy is that all students have strengths

and want to grow, but sometimes they have particular

emotional needs that are not being met, so they act out

in ways that attempt to meet those needs. Recognizing

that these ways are destructive and negative, the Dean’s

Meeting is set up to get students to refocus their behav-

iors so they can meet these needs in a positive way that

strengthens. The Dean design was set up to reinforce to

students that their behavior is a social concern. We use the

following analogy to explain the importance of this step.

What Doesn’t Work

When you are speeding in your car down the highway

and you are pulled over by a traffic cop, you interact in

a very tense, fearful way. The traffic cop intimidates you;

you abide by his wishes and pull away. This encounter

may deter you from speeding again, but more likely,

it will only deter you from speeding when you know

a traffic cop is around. The speeder in question usually

drives away feeling angry with himself for being caught,

and has a negative feeling in his stomach about the

cop. This is largely the model that most schools use.

If they get in trouble for whatever reason, students are

sent to the office where they receive a “ticket”, (a stern

talking to, a lecture, a detention) and they leave feeling

angry they got caught, having little respect for the disci-

plinary system. The lesson they learn is to avoid that

person—the disciplinarian.

An Accountability Model

Now think of this model for accountability: You are in

a marriage and you find out your spouse has lied to you.

You discuss it. These discussions have a very different

tone with a very different outcome than the encounter

with the traffic cop. In these encounters, there is a clear

understanding of what the person does right. Time is

taken to review what was different that invoked the lie, if

most of the time, lies are not told. If these discussions go

well you leave it with a feeling of renewed commitment

about future behavior. Dean’s Meetings at the Pilot

School use this model, stressing the importance of the

relationship students are in with their teachers. Each of

the four Deans at the Pilot School is responsible for the

overall well-being of a grade level so students see them

as teachers in many contexts, not simply as disciplinari-

ans. Having more than one Dean spreads this ethic out,

so students have more accountability to relationships

around the horn. They cannot simply try to avoid the one

big “heavy” in the school and abdicate responsibility.

Dean’s Meetings are Structured and Strength-Based

1. Discover What Went Wrong

During this phase, the student meets with her advisor and

grade level Dean. The advisor is there as the advocate of

the student, reinforcing that the purpose of the meeting

is not to “get in trouble” but to help the student learn

and grow with guidance from caring adults. The student

is reminded of the School Guidelines and asked to

describe them. They are:

• Truthfulness in All Relations
• Consideration of Others
• Use of Common Sense

Every action that makes it to a Dean’s Meeting is

framed as 1. A choice and 2. A violation of one of the

school guidelines. Next, the student writes down every-

thing that she can remember about the incident. This

gives her an opportunity to be active in describing the

circumstance, and in this phase, it is hoped that the stu-

dent begins the internal process of taking responsibility.

It also allows her to report her feelings and let the adults

know why what was done was done. These reflections

are used for the second phase of the meeting.
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2. Accept Responsibility

The student considers which guideline she broke and

then discusses what happened with the Dean and the

advisor. This conversation focuses on identifying the

differences in the environment that caused her to change

behavior from community-centered to overly self-centered.

When asking students to explain what happened

and why they think they got off track, we sometimes

use a set of cards to help them think of how to answer.

Oftentimes the response “I don’t know” is frustrating

and these cards assist in moving the student toward

verbalization. If the student is not ready to accept

responsibility, we have her return to the reflection stage.

We then offer a set of prompts such as:

• This is what happened…
• I am feeling nervous about this because…
• This is what I can do differently to receive

a different outcome next time…

It is important in this phase of the discipline process

to resist advice giving. Students need to be actively par-

ticipating in the process and they often shut down once

the advice giving begins. The student must move from

defensiveness to accepting responsibility. This process

may be prolonged. The Dean and the advisor may need

to rearrange schedules and make alternative plans to wait

it out. Nevertheless, it is the most important step, as it

is ultimately the only thing that will allow the student to

grow and learn from the experience. Oftentimes we have

had parents call and ask that we simply give a detention

and leave it alone. We resist this advice because we

believe one of the key ingredients in a meaningful life

is the ability to take responsibility for one’s actions.

If students cannot learn to take responsibility, then they

become victims. There is not much room in a School

of Strength for a victim.

3. Plan for the Future

Once she acknowledges responsibility, the student is

asked to devise a plan to address her future behavior.

We let students know that the future is always much

more important than their past.

Consequences are always part of the Dean’s Meeting

and are applied individually after considering the circum-

stances fully. Decisions about consequences are always

made by the Deans as a committee.

Three criteria are applied to all disciplinary consequences:

1. The amount of time spent at the school. If you
are newer to the school you may not yet have fully
grasped the unique nature of community and
therefore you get more time to adjust to the school
guidelines. Maturity is also a consideration here.

2. Past experiences. If this is your third time in a Dean’s
Meeting for violations, then clearly something about
the process is not working and the consequences
need to be rethought.

3. Willingness to tell the truth, take responsibility and
desire to change. This criteria is critical in plotting
the future of the student because it measures the
student’s alignment with the community’s values.

Consequences can range from a warning to expul-

sion. Sometimes students go “On Warning,” a form of

probation when they are expected to make positive and

noticeable contributions to the community for a period

and then can petition to end it.

This system of discipline is time consuming and

involves many people. But it is highly educative. There

are very few discipline problems at the Pilot, which we

believe is testimony to the positive atmosphere and

the dignity of the system.

A Final Word on School Culture

To infuse is to gradually but firmly fix something in

someone’s mind. Culture is the sum of all that is com-

municated through the language, symbols, rituals, tradi-

tions and values of any group of people. It is possible

to infuse the culture with ideas about strength and hope

for a better future. The whole school must be evolving

in concert for the culture to be one that transforms the

people who encounter that culture. The Affinities Program

is one that is organizational and intended to create

an environment where personal strength is celebrated

and used in the service of creating a better future

for everyone.
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Parents are the school’s most powerful partners,

and should be encouraged to focus on their own

strengths as well as their student’s.

When parents are working alongside their children

at developing strengths, they have something significant

to talk about. Parents can tell their children how they

are developing their strengths at work and children can

tell parents about what is happening at school. In this

way, strength conversations are a new kind of glue to

bond families. Given a little common language, parents

can be encouraged to help their children over the

initial exercises in the Create Your Future, Play to Your

Strengths workbook which begins with a focus on

family activities as a place to begin to identify strengths.

This might lead to a more collaborative discussion about

how to plan the family’s week, what a student might do

over the summer or any decision involving how strengths

can be best activated in the family.

Parents as Partners
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Conclusion

The world contained in our schools and the world be-

yond their walls seem curiously at odds in the opening

of the 21st century. As creativity theorist Ken Robinson

points out in his book Out of Our Minds: Learning to be

Creative, “The relationships between education and the

world we actually live in are being stretched to breaking

point. …The preoccupation with academic ability is an

example of functional fallacy: the tendency to confuse

particular purpose with a general one. …To educate

people for the future, we must see through the aca-

demic illusion to real abilities, and how these different

elements of human capacity enhance rather than

detract from each other.”

The search for what Robinson calls “real abilities”

must include the discovery and development of

strengths, and the meta-cognitive understanding

of those strengths: Relationship Strengths, Learning

Strengths and Activity Strengths. The 21st century is

a grand time to be alive. We are faced with a rethinking

of what we have always held true. Some things will

remain universal and timeless principles. Other things

will no longer serve a purpose in the future. Some

things in the past we simply got wrong and need to

change. The opening of the 21st century is a good time

to ask, What is the purpose of our schools? To answer

that, we must explore other questions that we often

avoid, such as: What is the meaning of life? To even

address that question, we must be willing to step out-

side of the notion that education is a final product lead-

ing students to a destination. Learning is a process of

continual human development. The ultimate reality

in both school and life is that neither is static. They are

continually reforming, reshaping and calling out for

redefinition. Daily, we call upon students in our schools

to learn and to grow, that is, to change. What is the

inherent meaning in the change we seek in them? All

teaching, all learning, all curriculum should become a

search for that meaning and an honoring of the mystery

inherent in the search.

Once a teacher, a student, and a society begin to

explore the importance of discovering meaning in life,

the program for doing so becomes clear. The purpose

of the Affinities Program is to begin the process of

uncovering meaning, and to steer students toward

discovering meaning again and again, throughout an

entire lifetime, in their work, in their activities and in

their relationships. People do that together. That is what

learning is. The hope of the Affinities Program is to

concentrate the search for meaning by discovering

those things that breathe life into individuals. The

discovery of strengths is not just a faddish exercise.

The discovery of strengths is sacred. People may carve

out a meaningful life for themselves by connecting to

their strengths but it is the interconnectedness of all

our strengths that make up the nerves, the pulse, and

the heart of our society. Singular, triumphant explosions

of individual glory do not give all our lives purpose.

To accomplish that, we require communities of people

awakening each day to participate in the great discovery

of life. It is a big job and it requires everyone’s strength.
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G E N E R A L R E S O U R C E S

The Strengths Movement
on the Web

www.strengthsmovement.com
This website is a portal for Your Child’s
Strengths Downloadable PDFs, the Strengths
Movement in School Project, Strengths in
Second Life entry, the Affinities Program
Resources, the home website of Jenifer Fox,
and an online strengths community there
you can join.

G R A D E - S P E C I F I C R E S O U R C E S

Year I - C O N N E C T I N G

Pre-Activity: Document it
1) Developing Strengths Portfolio

www.strengthsmovement.com

Unit 1: Focus on Friendship
1) Vital Friends: The People You Can’t Afford

to Live Without by Tom Rath

Unit 2: Discover Relationship Strengths
1) Inspiration® software

www.inspiration.com

Unit 3: Develop Empathy
1) A Whole New Mind by Daniel Pink

2) My Hero Project
www.myhero.com

3) Little Pearls
www.littlepearls.org

4) The Giraffe Heroes Project
www.giraffe.org

5) Freaky Friday; 2003, Walt Disney Video

6) Pay it Forward; 2001, Warner Home Video

Unit 4: Create a Mental Model
1) Universal Principles of Design

by William Lidwell, Kristina Holden, and Jill Butler

Unit 5: Learn about Learning
1) A Whole New Mind by Mel Levine, MD

2) All Kinds of Minds
www.allkindsofminds.com

3) Developing Minds (film)
http://shop.wgbh.org/DevelopingMinds

4) Multiple Intelligences: New Horizons
by Howard Gardner

5) Multiple Intelligences Discovering the Giftedness in All
Film available at
www.nprinc.com/mult_int/midg.htm

Unit 6: Illumination
1) Illumination materials

www.strengthsmovement.com

Year II - A C T I VAT I N G

Unit 7: Discover Action Strengths
1) Your Child’s Strengths by Jenifer Fox

The following exercises are appropriate
for students to complete in this curriculum:

Activity Strengths:
• Funneling Questions
• Green Jobs/Red Jobs
• Want To Do/Don’t Want To Do
• Making Connections
• Reflect
• Old Ideas Into New
• Imagine Yourself in This Scenario
• Projecting Strengths onto Inanimate Objects
• Seeing Strengths in Others

Relationship Strengths:
• Focus on You
• Document It
• Self Portrait
• This Is Me
• Funneling Relationships with Friends
• My Social Preferences
• Using Photos
• Reflect
• Personifying Relationship Strengths
• Favorite Character’s Relationship Strengths
• Retell the Story
• Walk in Her Shoes
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Year II - A C T I VAT I N G (continued)

Learning Strengths:
• Making Choices, Funnel to Name
• My Preferences
• Digging Deeper
• Things that Affect My Learning
• My Attitudes Toward Learning
• My Learning Style
• Planning to Use Strengths
• Preparing Your Environment
• Monitoring Your Progress

Looking to the Future:
• Envisioning the Future
• Self-profile
• Mapping the Past and the Future

Note: The activities not listed here occur at other points in
the curriculum. Students who take part in this four-year pro-
gram will complete all activities listed in the book at some
point in time. High School students should skip portions that
speak directly to parents or are for young children.

2) Strengths Journal
www.strengthsmovement.com

3) Spiderman; 2002, Sony Pictures

Unit 8: Discover Team Strengths
1) Thanks! How the New Science

of Gratitude Can Make You Happier
by Robert Emmons

2) Apollo 13; 1995, Universal Studios

3) Mean Girls; 2004 Paramount

Unit 9: Work With Authority
1) You’re the Boss (game)

www.franklinlearning.com

Unit 10: Design Project
1) IDEO Method Cards

www.ideo.com

Year III - E N V I S O N I N G

Unit 11: Find the Future
1) Writers Inc: A Student Handbook

for Writing and Learning
by Patrick Sebranek, Dave Kemper,
and Verne Meyer

Unit 12: Choose a Path
1) Exploring Your Career Options (film)

www.jist.com

2) Ability Explorer
(career questionnaire and instructions)
www.jist.com

3) Student Interest Inventory
(career questionnaire and chart)
www.jist.com

4) Occupational Outlook Handbook
Information available to view free online
at www.dol.gov. Book available for purchase
at www.jist.com

Unit 13: Bounce Back
1) Happier: Learn the Secrets

to Daily Joy and Lasting Fulfillment
by Tal Ben-Shahar, Ph.D.

2) The Happiness Formula (episodes)
www.bbc.com

Unit 14: Make it Last
1) Perseverance (short film)

View free online at www.myhero.com

2) Rashid Peters: Peace Activist & Music Hero
(short film)
View free online at www.myhero.com

3) eZediaQTIA
www.ezedia.com

Year IV - P R O C L A I M I N G

Unit 15: Give a Statement
1) The College Board

http://www.collegeboard.com/student/apply/essay-
skills/9406.html

2) Writers Inc: A Student Handbook
for Writing and Learning
by Patrick Sebranek, Dave Kemper,
and Verne Meyer

3) College Admission Essays for Dummies
by Geraldine Woods

4) The Lost Art of the Great Speech:
How to Write One—How to Deliver It
by Richard Dowis

5) The Challenge of Effective Speaking
by Rudolph F. Verderber and Kathleen S. Verderber

6) Student Workbook for Verderber’s
The Challenge of Effective Speaking
by Constance M. Ruzich

7) Public Speaking for Dummies
by Malcolm Kushner

8) American Rhetoric (website)
www.americanrhetoric.com/speechbank.htm

9) An Inconvenient Truth; 2006 Paramount

Unit 16: Pay it Forward
1) Gratitude Internet Search

• www.wisdomquotes.com/cat_gratitude.html
• www.quotegarden.com/gratitude.html
• www.worldofquotes.com/topic/Gratitude/index.html
• www.abundance-and-happiness.com/gratitude-

quotes.html
• www.google.com

Post Activity: Leave a Legacy
1) Inspiration® software

www.inspiration.com

2) Writers Inc: A Student Handbook
for Writing and Learning
by Patrick Sebranek, Dave Kemper, and Verne Meyer
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